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ABSTRACT
Development of
A Non forma I Education Information-house
A Case Study of
The Non forma 1 Education Department of Thailand
May 1985
Mayuree Tongsri, B.A. (journalism), Thamnasat University
Bangkok, Thailand
M. Ed., University of Massachuset t s/Anher s
t
Ed.D., University of Massachusetts/Amherst
Directed by: Dr. Horace B. Reed
The major focus of this study is to investigate and
explore the factors involved in designing and developing a
non f orma 1 education I n f orma t i on -house
,
using a field-based
case study of the Department of Nonformal Education,
Ministry of Education, Thailand.
Significant variables such as information about the
potential users, their problems in obtaining the adequate
information and the difficulty of the information content
presentation are studied.
A central theme of this study is to develop the
theoretical groundings and design a mo del that supports the
development of a Nonformal Education Information-house. The
sources of these groundings include an exploration of the
theory of communication, definition and characteristics of
information; characteristics of users and their information
needs; types, functions and structures of information
centers; nature of the Nonformal Education Department and
its programs. The study of the theoretical framework was
conducted at the University of Massachusetts. The field
based study was conducted within the Nonformal Education
Department of Thailand using questionnaires as the survey
i ns t r umen t s
.
The selected sample size of this study was two
hundred and eighty-seven persons selected from the Nonformal
Education Department' s of Thailand' nation network. Two
hundred and twenty-six responses were returned.
The data analysis is in both the qualitative and
quantitative dimensions. The quantitative analysis of the
questionnaires is used to analyze the characteristics of the
respondents, information which they need and have, and their
suggestions on functions of a Nonformal Education
I n f orma tion-house.
A qualitative analysis is used to explore the
relationship between the demographic information of the
respondents and each dependent variable.
Recortmenda t i ons on the establishment of a Nonformal
Education Information-house are made specifically for the
Nonformal Education Department of Thailand. Also included
are suggestions on areas of further research.
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CHAPTER I
INTRODUCTION
As a Frenchman said 'A man who knows is twice the man',
whereas an Englishman said 'Information is power' (UNESCO,
1982; p 1). These phrases imply the relation of information
and power. If it is believed that people naturally need power
to have control over others in order to do whatever they
desire, and if the above phrases are correct, one would have
to seek information.
It is obvious that people seek power for their security
in their jobs and for control over others within an organi-
zation. Therefore, information seems to play important roles
in the job enviro nme nt of organizations.
The Department of Nonformal Education of Thailand
realizes the importance of information, not only in terms of
the sources of power within the organization, but also in term
of assisting in developing programs, improving staff perform-
ance and efficiency on the job.
Based on the lifelong education concept of the
Department, information services for the target population
are considered as of the most crucial factors which will
assist in improving people's living conditions. Therefore,
there is an attempt to develop and improve the information
system within the Department of Nonformal Education.
1
2Prob 1 ems
There often have been complaints from the Department’s
personnel, particularly from the field workers, about lack
of information to supplement their work. Also there are
complaints that the information received is not appropriate
or sufficient to their jobs, or they lack resources and/or
have no access in locating the sources of information.
The Department is aware of those problems and has
tried to provide information to its personnel through va-
rious means such as through journals, newsletters, seminars,
workshops and through formal communication means. But these
services still cannot adequately meet the needs and expecta-
tions of the personnel because of a lack of coordination in
the information services from each unit within the Depart-
ment. This circumstance sometimes creates overlapping in
the information services among the units of the Department.
For example, quite often the same topics of information from
the different units of the Department were sent to the same
person, whereas some topics which were of interest to the
personnel we re not distributed or received by th em . O r s ome
people have not receive any information at all.
The other problems are that the information received
by the Department's personnel is not sufficient or is out of
date, or the information received is difficult to under-
3stand, or people don’t know where to inquire for particular
i n format ton. These kinds of those problems have been re-
peatedly raised by number of personnel, especially from the
field, Regional and Provincial centers.
The Department has seriously taken these problems into
considerations. In order to solve the problems, the Depart-
ment set up the Non forma 1 Education Clearinghouse, term
being used by the Department, to coordinate the information
services within the Department.
The problem faced by Department now is how to develop
an information service of the Department which is responsive
to the needs of the Department’s personnel.
Purpose of the Study
The main purpose of this study is to explore, survey
and identify the factors which will relate to developing the
so-called Nonformal Education Information- house of the
Non f orma 1 Education Department of Thailand. The recorrmenda-
tions and suggestions on the functions, location and de-
livery system are made specifically for the Department.
Whereas the general recomnenda t i ons on the design to develop
information centers are given to the people who are inter-
ested in developing this kind of information service.
To accomplished this purpose, this study attempts to
4answer the following questions.
[Qveral
1 Question): How to develop the Nonformal
Education Information-house that would be responsive to the
information needs and expectations of Nonformal Education
Department's personnel of Thailand?
( Implementing questions )
(1) What are the characteristics of information?
(2) What is meant by nonformal education information?
(3) What are the characteristics of the potential
users?
(4) What are the information needs of the Depart
men t ' s per sonne 1
?
(5) What is the relation between the Department' s
personnel characteristics and their needs?
(6) What kinds of information is required by the
Nonformal Education Department personnel at the
Cent ra 1 Off ice?
(7) What kinds of information is required by the
Nonformal Education Department personnel at the
Regional and Provincial Centers?
(8) What are the suggested functions of the Non-
formal Education Information-house of the
Department of Nonformal Education, Thailand?
5Me thodo 1 ogy
In order to address the above questions, general
research was conducted through resources available at the
University of Massachusetts, and through on-site data
collection in Thailand. The design and methods of the
study include:
(1) A supporting literature survey of such variables
and concepts as: corrmun i ca t i on theory, definitions of
information, use of information, characteristics of infor-
ma tion, characteristics of users, needs and users' needs,
types of information centers, functions of information
center, structure of information centers, nonformal educa-
tion information, nature of nonformal education programs in
Thailand, Khit-Pen Philosophy and organizational structure
of the Nonformal Education Department of Thailand.
(2) In addition to information gathered from the lit-
erature survey, the field-site inquiries were carried out in
Thailand through the study of documents and through survey
techniques using questionnaires as the instruments.
Literature Review
The review of literature focuses on five major topics:
(1) Communication theory: definitions, process,
6types of conmunicat ion, organizational cornnun i ca t i on
-
nf ormat
1
°n : definitions, characteristics, types.
Users an d needs : characteristics of users, defi-
nitions of needs, the users’ information needs.
(4) Informati on Center : types of information centers,
functions of information centers, nonformal education infor-
mation and case studies of information centers.
(5) Nonformal Education : nature of nonformal educa-
tion programs in Thailand, Department of Nonformal Education
organizational system.
Field Site St udy
The field-site study was conducted within the Depart-
ment of Nonformal Education of Thailand during May-July
1984. Two hundred and eigthy—seven person were selected
from the Nonformal Education Department' s nationwide
ne twor ks
.
The Questionnaire Design
The questionnaires were designed in English version at
the University of Massachusetts and were critiqued and re-
vised with the assistance from various people. Before being
implemented, they were translated into the Thai language and
7pretested with a group of personnel of the Department.
Distribution of the Questionnaires
The questionnaires were sent through the mail to the
selected sample in the middle of June, 1984. Three weeks
were given to the respondents to complete and return. Two
hundred and twenty-eight questionnaires were returned by the
end of August, 1984.
Analysis of Data
The data analysis is divided into quantitative and
qualitative dimensions.
Quantitative analysis of the questionnaires using
descriptive statistics, is used to analyze the charac-
teristics and needs and recommendations of the personnel
regarding the functions of the Information-house of the
Department
.
Qualitative analysis is used to identify and describe
the relation between the characteristics of the personnel;
their working location; and each variable which is believed
by the researcher to be a factor that determines the needs
and expectations of the users.
8Significance of the Study
This study will be an important theoretical and prac-
tical contribution in the development of any type of infer-
mation center.
The theoretical contribution of this research is that
it will provide people with a better understanding of the
problems that need to be explored and considered in devel-
oping and establishing an information center. It will
provide insights into the relationship between the users'
characteristics, their needs and the functions of informa-
tion centers.
The practical contribution of this research is that it
allows the researcher to design the main functions and
structures of the Nonformal Education Information-house that
would be appropriate and useful to the people who work in
the area of Nonformal Education in Thailand.
Termi no 1 ogy
Nonformal Education : any experience of activities
outside the formal school education system which have
been organized for a group or groups of people,
particularly out -of-schoo
1 population with an aim to
promote the better academic and vocational knowledge
and skills so that they can achieve higher quality of
life within the community. (Sunanchai, 1981, p. 5)
Nonformal Education Information: information used to
9supplement nonformal education activities. It covers all
kinds of areas which can be used to educate people such as
information on health, nutrition, agriculture, adult educa-
tion, training, cooperative education, management, income
generation, women in development, home economics and etc.
Or it can be any kind of reports and documents which can be
used to improve nonformal education programs.
Nonformal Education Information-house : this term is
developed by the researcher for specific reasons. Firstly,
by using the term 'house', it will bring this information
center close to the users. Secondly, the personnel of the
Department are likely to prefer to use the simple term
rather than a technical term. Thirdly, the term Clearing-
house, which is now used within the Department, is trans-
lated into Thai as an information storage room which is not
considered the function of the information center as far as
this study is concerned. Fourtly, this term is used to avoid
the possibly of misconception that this study is trying to
take the Clearinghouse away from the Nonformal Education
Development Division.
Department of Nonformal Education : the institute which
is in charge of the nonformal education activities, both in
terms of organizing and coordinating the programs, in
Tha i land.
Regional Nonformal Education Centers: the institutions
10
that are in charge of nonformal education activities at the
regional level in Thailand. Currently there are 5 regional
centers located in each geographical area of Thailand.
Provincial Nonformal Education Centers : the insti-
tutions that are in charge of nonformal education activities
at the provincial level in Thailand. Currently there are
fifty-three centers scattered throughout the country.
Nonformal Education Department Personnel
: personnel
who work for the Department of Nonformal Education at all
levels. During the period which this study was conducted,
there were over five thousand personnel working in this
Depar tment
.
Khit-Pen Philosophy : developed by Dr. Kowi
t
Vor ap i pa t ana , the Director General of the Nonformal Educa-
tion Department. The word 'khit' means 'to think' the term
'pen' means 'how to'. Therefore, 'khit—pen' mens 'how to
think' or 'critical thinking' or 'skillful thinking', in
nonformal edcuation concept. This term is very well-known
among the Nonformal Education Department' s personnel of
Tha i 1 and
.
Chapter Out 1 i ne
Chapter 1 1
Literature review of the corimun i ca t i on theory, its
definitions, process, types of corrmun i cat i on and
organizational communication.
Chapter 1 I 1
Review of literature on information centers; defini-
tions of information, characteristics of information, uses
of information, types of information, characteristics of
users, needs and information needs of the users, functions
of information centers, types of information centers,
structures of information centers, nonformal education
information, and examples of information centers.
Chapter IV
Review of the literature on the nature of nonformal
education programs in Thailand, the lifelong education
concept, Khit-Pen Philosophy, the Department of Nonformal
Education organization system and Regional and Provincial
Nonformal Education Centers.
12
Chapter V
Details the procedures for the field-based survey
research carried out through questionnaires within the
Non f orma 1 Education Department of Thailand.
Chapter VI
Presents an analysis of the surveys and other data
collected during the study.
Chapter VI I
Recommendations and suggestions of the study.
CHAPTER II
COMMUNICATION
Definitions of Corrmun i ca t i on
Conmun i ca t i on is defined in various ways and has
different meanings to different groups of people. For in-
stance, people in general talk about communication in terms
of interpersonal conmun i ca t i on
,
mass communicators in terms
of group conmunicat ion, business consultants and advertisers
in terms of organizational or office conmunicat ion i.e.
computers, telephones, printers, letters, memos and reports;
and educators in terms of classroom instructional techniques
and technologies.
Originally the word communication was derived from the
Latin word 'communis' which means that when people commu-
nicate they are trying to share information, an idea that
the essence of communication is getting the receivers and
the senders 'tuned' together for a particular message
(Schrarrm, 1954, p. 3-10).
Conmun i ca t i on can be defined as "the act of trans-
mitting information, ideas and attitudes from one person to
another" (Agre, Ault, Emery, 1982, p. 4). Or it can be de-
fined as the process by which an individual (the corrmuni-
13
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cator) transmits stimuli ( usua 1 1 y verba 1 symbols) to modify
the behavior of other individuals ( conrnun i ca t ees ) (Howland,
Carl, 1948, p. 371).
According to Heibert, Ungrait, Bohn, "conrnun i cat i on is
defined as the transfer of meaning, the transmissions of
social values, or the sharing of experience” (Heibert,
Ungrait, Bohn, 1982, p. 16). Lanberg defined conrnun i cat i on
the form of interaction which takes place through symbols
(Lanberg, 1939, p. 253).
In addition, Webster's New International Dictionary
describes the word
' conrnun i cate ' as "to impart, bestow or
convey, to make known, give by the way of information.”
Communication is defined as "the act or fact of comnuni-
cating, intercourse by words, letters of messages, inter-
change of thoughts or opinion, by conference of other means;
converse, correspondence."
From the above definitions conrnun i ca t i on can simply
mean that it is a process of delivering messages or infor-
mation through any kind of media or channels to either an
individual or a group of people.
Communication Process
It is believed that the communication process model
was first introduced by Aristotle. He explained that the
15
corrmun 1 ca t ion process consists of three elements i.e.
speech, speakers and audience (W Rye, 1946, p. 14). He also
mentioned that those three elements are essential to the
communication process. Current corrmun i ca t i on process models
which were introduced by various researchers are similar to
Aristotle's context. One which is considered as the most
used contemporary model was developed by Claude Shannon in
1 947.
As a mathematician, Shannon introduced five elements
in the conmunicat ion process: (1) a source, (2) a trans-
mitter, (3) a signal, (4) a receiver, and (5) a destina-
tion. (See diagram below)
I
I n f orma t i on
Tr an smi 1 1 er Receiver Destination
Send i ng
Signal
Rece i v i ng
Signal
Figure 1: Shannon's Communication Process Model.
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In addition, there are other models of the conmuni-
cation process which were developed on basis of the human
communication process. The most popular one was developed
by Wilbur Schranm. He suggested that communication required
at least three elements: the source the messages and the
destination (Schranm, 1954, p. 3-10).
The source may be an individual (speaking, writing,
drawing, gesturing) or a communication organization (new-
spaper, publishing house, television station, or motion
picture studio). The messages may be in the form of ink on
paper, sound waves in the air, an impulse in an electric
current, a wave of hand, a flag in the air, or any signal
capable of being interested meaningfully. The destination
may be an individual listening, watching, or reading; to the
members of group, such as a discussion group, a lecture
audience, a football crowd, or a mob, or individual member
of a particular group which is called the mass audience i.e.
the newspapers’ readers or the radios' listeners.
He described his conmun i ca t i on process as starting
first when the source encodes the message. After the
messages were encoded, they are transmitted by some trans-
formers, for example the spoken words are transmitted
through a conservation or radio program; pictures through
exhibitions, films, on television; and written words through
printed materials and so forth.
17
Additionally, Schranm further explained that to
complete the communication process the messages must be de-
coded. Therefore, at the end of the conrnun i ca t i on process
there has to be an element to receive the messages which are
sent by the senders. The following diagram presents
Schranm's communication process model.
Figure 2: Schranm's Communication Process Model
Adler and Rodman added to Schramm's model the concept
that in a successful conrnun i cat i on process the images of the
sender and receiver ought to match (Adler and Rodman, 1982).
They described that conrnun i ca t i on always takes place in an
environment. They interpret that to mean not only a physi-
18
environment. They interpret that to mean not only a physi-
cal location but the personal history that each individual
brings to a conversation. They believed that a different
environment among the senders and the receivers will affect
their conmun i cat ion. This conmun i ca t i on model is presented
in the foil o
w
i n g d
i
a g r am
.
Figure 3 : Adler'and Rodman's Conmun i ca t i on Concept.
F r om the d i a g r am , they described that the enviro nme n
t
of A and B are overlapped. This overlapping represents
those elements that the two individuals have in conmon
(Adler and Rodman, 1982, p. 13). They added that this is an
important point because it is through the sharing of know-
ledge and experiences that people are able to communicate.
They gave an example that, people can at least partially
understand the messages from the book if it is written in
the language that they know. Therefore, they concluded that
19
different environments between the senders and receivers are
a cause of ineffective communication.
Types of Commun icat ion
As mentioned earlier that there are two basic types of
communication namely interpersonal and group conmun i ca t i on
.
These can be further sub-divided into four categories:
(!) Interpersonal Communication is explained as an
interaction between two or more individuals. Usually this
type of conmun icat i on is considered as a two way conmunica-
tion because the sender will directly receive feedback from
the receiver. Also each individual can play the role of
sender and receiver during the conmun i ca t i on proceedings.
(2) Public Communication is a conmun i ca t i on process
from one person to a large group of people such as a speech
f r om a politician in an election camp a i gn . These speakers
will have primary effect on people who are listening. The
feedback will be both verbal and nonverbal communication.
( 3 ) Mass Communication i s a c ommu nication process
from a communication organization i.e. television or a
radio station and the press, to the public. This process
can reach wide audiences in a short period of time. It is
considered a one-way communication. The feedback from this
process takes a longer time compared to interpersonal and
20
public communication.
(4) Organizat ional Conmun i cat i on is a conmun i ca t i on
among groups of people in an organization such as in univer-
sities, or private and government agencies.
These 4 majors categories are considered the coirmon
types of communication which one may have come across in
daily life. They all involve the elements of the conmunica-
t i °n model developed by Schramm namely source of messages,
transmitter or channel and receiver or destination.
Sources of Messages
Sources of messages can be the individual who desires
to deliver the messages to others or it can be a group of
people such as a government or private agency who desire to
give me ssages to the public for particular purposes. For
instance, the government may desire to distribute the mes-
sages to the public for propaganda purposes, whereas the
private agencies may want to deliver messages in order to
promote the sale of their product.
Also the source may occur unintentionally such as a
car crash, a fire or an earthquake. These incidents would
become the sources if they are of interest to the receivers.
21
Transmitters or Channels
The transmitter or channel is the means by which a
message gets from the source to the receiver (Roger, 1971,
p. 24). In other words coirmun i ca t i on transmitters or chan-
nels are ways of presenting the messages. There are various
ways that one can send messages, such as writing letters or
talking face-to-face or on the telephone.
And it is believed that in everyday life people natu-
rally receive messages through their 5 sensory channels:
eyes, ears, skin, nose and tongue. Through eyes, people can
get messages by reading or looking around, ears by listen-
ing, skin by touching, nose by smelling and tongue by
tasting and so forth.
Recepting channels are used by the receivers based on
the delivery channels presented by the senders. For in-
stance if the senders use radio as their delivery channel to
comnunicate, the receivers will use their ears as their re-
cepting channel to receive those messages, or if the senders
use printing as the delivery channnel, the receiver has to
use eyes for their recepting channels.
In sending the messages the sources have to be aware of
selecting the delivery channels. These channels should
match with the recepting channels of the receivers. For
example, if the receivers are the groups of people who don't
22
know how to read, the delivery channels should be speaking
either through media such as radio programs or face-to-face
conversation and not through a printing channel.
Therefore it can be concluded that in effective conmu-
nication the delivery channels selected by the sources or
senders ought to match with the recepting channels of the
r ece i ve r s
.
Rece i ve r s
Receivers can be individuals in interpersonal communi-
cation, or groups of people, to whom the senders intention-
ally or unintentionally deliver the messages. However in
interpersonal communication the receivers can be more than
one individual who have two-way communication with the
senders. And in mass corrmun i ca t i on the receivers are poten-
tially in the billions. For instance, one single television
program or commercial can reach over a million audiences at
one time.
The receivers of mass communication are usually fairly
heterogeneous groups from all ages, races, religions, educa-
tional levels, and socio-economic classes. These receivers
can be professional groups to whom the senders intend to
deliver the messages, as in the case of a a medical magazine
which is intended for readers who are in the medical profes-
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s i ons
.
The advantage of the receivers in mass communication
is that they have the potential to filter and select what
they desire to hear, watch or read. They simply have to
decide the corrmun i ca t i on channels by themselves. Another
advantage is that they can select to receive the message
without hesitating or feeling obligated. For instance, they
can read whenever they feel comfortable, they can watch the
television or listen to the radio whenever they have time
or they can shut these channels off whenever they feel like
it. On the contrary, the receivers in interpersonal commu-
nication will often hesitate to cut off the conversation,
or, in the case of public communication such as in the
conferences or meeting, hesitate to leave the room while a
meeting or conference is still going on.
Besides the three elements which are basic in the
corrmun i ca t i on process, there are two additional factors
which play roles in the communication process. These two
factors are that of a gatekeeper, and that of an opinion
1 eader
.
A Gatekeeper is any person (or group) who has the
power to filter or distort mass communication messages be-
fore they finally reach the receivers. A gatekeeper alters
or stops the messages after the sources have encoded them.
The most corrmon type of gatekeeper in mass communication are
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editors, proofreaders, station owners, programmers, re-
viewers, magazine distributors, government agencies and
newscasters. These people are the ones who decide what
messages should be sent to the receivers. In other words,
the messages which the receivers receive are, somehow,
decided or directed by the gatekeepers.
An Opin ion Leader is a person who has the ability to
influence what the receiver thinks relative to the messages
received through mass communication. The opinion leader is
known by the receivers, whereas the gatekeepers are not
known. The opinion leaders do not usually control the con-
tents of messages received by the receivers or the time and
ways the messages are delivered but they do control the
decision making of the group based on the messages received.
In other words, before any mass coirmun i ca t i on messages can
have a significant effect on the receivers, they must be
endorsed by the opinion leaders. The receivers will with-
hold their opinion and decisions until they can check their
potential behavior with someone whose opinion and decisions
are respected by them. The opinion leaders basically play
an important role in organizational corrmunicat ion.
Organizational Communication
It is believed that nowadays people communicate on
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many levels, for many reasons, with many people, in many
ways. And people are involved in organizations as employ-
ers, employees, supervisors or subordinates. Therefore, in
an organization there is a need to communicate systemati-
cally; Enmert and Donaghy went further to urge that an
organization cannot exist without communication (Emmert and
Donaghy, 1981, p. 303).
This communication in an organization can take place
in either formal or informal communication patterns. Formal
Communication in an organization is primary related to the
role and status of the people involved in the corrmun i ca t i on
process. This role, status or authority and power creates
both vertical and horizontal patterns of organizational
communication. Errmert and Dohaghy explained that: "Vertical
corrmun i ca t i on is communication between and among persons who
have different degrees of power and authority in a formal
organizational hierachy" (Enmert and Donaghy, 1981, p. 304).
Examples of this type of communication are corrmun i ca t i on
between students and a professor in a university, or when
the vice president in a company reports to the president.
Vertical communication can run in both ways, upward or
downward, along a vertical chain of command. The messages
can either go from the subordinates to the supervisors which
is called upward vertical or from the supervisors to the
subordinates which is called downward vertical.
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It is believed that when the messages are constantly
given top down, in downward vertical comnun i ca t i on
,
many
problems in an organization can be solved. In other words,
in downward vertical comnun i ca t i on
,
people in high decision-
making position are frequently forced to make decisions with
or without adequate information.
Upward vertical comnun i cat i on is comnun i cat i on from
the subordinates to the supervisors in an organization and
its purposes are to report or to make the messages known to
persons in authority. Therefore, the senders have no autho-
rity in making the decisions. On the other hand, if there
is no upward communication, the persons in authority will
have no access to the needs of their subordinates.
Additionally, the serial pattern of organizational
conmu n i c a t ion is involved in both upward and downward ver-
tical communication. In this pattern, the messages from the
source go through several persons either on a horizontal or
vertical communication line.
Ernnert and Donaghy said about this serial
commun i cat ion:
One of the unfortunate characteristics of serial com-
munication is that every time a message is received by
a person and then transmitted to another person, there
is a potential loss of information and distortion of
the message. These negative effects occur primarily
in oral transmission of messages. Whenever verbal
comnun i ca t i on occurs in serial form, the messages
that come from the top or from the bottom reach the
top will be different from the way when they start
out (Ernnert and Donaghy, 1981, p 306).
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Therefore, it can be assumed that in the serial conmu-
nication pattern the distortion of messages is high. The
person who plays an important role in the message distortion
of organizational conmun i ca t i on is the gatekeeper.
A gatekeeper in organizational communication can be
anyone in an organization. The secretaries, for example,
are assigned as the gatekeepers. Their duties include pre-
venting unnecessary bits of messages from reaching the
bosses. Therefore, it is said that the gatekeepers wield
considerable power within the organization.
Horizontal Conmun i ca t i on
This communication pattern occurs when two or more
people who occupy the same positions in an organizational
hierachy conmun i cate to each other. Or it can occur in the
serial communication pattern. Horizontal communication
within an organization can occur in both formal and informal
communication, but in most cases it occurs in informal
communicat ion.
Informal Communication
It is sometimes hard to define the term informal com-
munication because it can occur in any type, any time and
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any where such as a greeting, smiling, hand moving or facial
and eye expressions. Informal organizational corrmun i ca t i on
is described by Enmert and Donaghy as an oil that machinery
of any organization needs to function effectively (Enmert
and Donaghy, 1981
,
p. 309)
.
A conmon term used in informal organizational conmu-
nication is 'grapevine'. It is believed that this term
arose during the American Civil War when the intelligence
telegraph lines were strung loosely from tree to tree in a
manner of a grapevine, and the message was often garbled.
The rumour is considered in a similar way as the grapevine
in organizational informal communication. It is believed
that the messages from the grapevine usually flow from a
small group of people gathered together (in the cafeteria
having coffee or lunch) who are talking to other small
groups or clusters of people.
Since informal communication within an organization
usually occurs in verbal communication patterns and in a
horizontal line, the distortion of message is very high.
This message distortion will often lead to conflicts within
an organi zat ion.
Summary
Communication is defined as a process of delivering
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messages or information through
nels either to an individual or
The three common elements
are sources or senders, channels
any kind of media or chan-
a group of people,
in a communication process
or media, and receivers or
des t i nat ion.
The sources or senders can be an individual, group of
people in a comnun i ca t i on organization, or it can be an in-
cident which has occured and become of interest to people
in a particular time or place.
Channels or media can be the spoken words in inter-
personal communication, written words through the media such
as newspapers, newsletters etc., or it can be through the
electronic media such as radio and television programs.
Receivers or destination can be an individual in
interpersonal comnun i ca t i on or group of people in public or
mass comnun i cat ion. Receivers in interpersonal conmunica-
tion are easy to please while the receivers in mass corniu-
nication are very difficult to please because they are
heterogeneous
.
There are two majors factors which affect the commu-
nication process namely a gatekeeper and an opinion leader.
The gatekeepers affect the communication process before the
messages are sent to the receivers, whereas the opinion
leader has an affect after the messages are received by the
rece i ver s
.
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The most practical effective cornua i ca t i on process
was developed by Adler and Rodman. They introduced the fact
that in an effective conmunicat ion process the environment
of the senders and receivers have to match. (See diagram in
page 5) This model seems to be very appropriate in any kind
of conmunicat ion. Therefore, the following chapters are
based on Adler and Rodman's model.
Types of communication are classified into four cate-
gories namely interpersonal communication, public comnunica-
tion, mass conmun i ca t i on and organizational comnun i ca t i on
.
Organizational comnun i cat i on is the focus of this
study. It is divided into formal and informal comnunica-
tion. Formal comnun i cat i on within an organization has two
vertical and horizontal patterns comnun i ca t i on and the chan-
nels used are basically in written form. Informal corrmuni-
cation can occur in any time, anywhere in either verbal or
nonverbal patterns. The most common term used in informal
communication is the grapevine.
In addition, serial comnun i cat i on is considered to be
included in both formal and informal communication. Here
the messages pass through different people in either verti-
cal or horizontal line, and distortion of messages is very
high. Similarly, the informal comnun i ca t i on
,
since the
message basically is a verbal or nonverbal, not written
form, distortion of messages is high as well.
CHAPTER III
INFORMATION CENTERS
Designing a model for developing any kind of infor-
mation center is considered one of the most highly complex
activities particularly for a so-called active information
center. When designing it, one should know and have a clear
understanding that it will involve various factors. The
three major factors of information, the users and functions
of the center, are the focus of this study.
It is believed that the three factors are related to
each other and the study of their relation is somehow
necessary for a designer. Therefore this chapter will
define and describe those three factors.
I nf ormat i on
Today information plays an important role in the
development. As the world gradually changes in economical,
social and political contexts, people need information to
keep up with those changes. People mo st probably have mo r
e
difficulties to adapt if they do not have an access to the
right information at the right time, in the right place and
circumstance. Secondly they may not be able to improve
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their quality of life if they do not keep up-to-date on the
economical and social changes. In addition, people cannot
learn everything by attending classes in the formal school
sy tern. Therefore, they have to search for Information from
the environment and society.
All of the above statements imply that information
is basic to the lives of people particularly as the world of
changes, because information is considered one of the
various tools which can assist people to improve their
1 i v i ng cond i t i ons
.
Currently information is recognized and considered one
of the critical necessities for work development throughout
the world. Developers such as planners, educators, techni-
cal experts and field workers now have come to consider and
rely on relevant information to guide them in their work.
Definitions of Information
Various definitions of information are given by a
number of people in different ways and perspective. Lucas,
an information expert, defines information as "a tangible
or intangible entity which serves to reduce uncertainty
about some future state or event” (Lucas, Henry C.,1978,
p. 8). Statistician and scientist say that "information is
data that has been processed into a form that recipient, and
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is of real perceived value In current or perspective
decisions” (Davis, 1974).
Meanwhile, social science defines that "information
is a product of knowledge of human thought, action and
experience which is selected for the specific purposes of a
particular task" (Michigan State University, 1981). And
UNESCO concludes that "information is generally a meaning
intelligence of knowledge comnun 1 ca t ed
,
and the comnuni-
cation of intelligence of knowledge" (UNESCO, 1975 ).
A definition given by Nauta is quite unique. He de-
fines that "information is news: what is known already is
not information. So, something is information to the extent
that it is unknown, unexpected, surprising or impossible"
(Nauta, 1972, p. 23).
However, in this study the word "information" is
defined as a body of facts or messages that occurs in-
tentionally in different circumstances, places and purposes
which can be processed or transmitted to make it known among
the interest group on a particular issue and topic.
This perhaps can simply be explained that any content
of knowledge which is created for some purpose at any time
and any place in order to transfer to others is considered
information and it, additionally, can be transfered to
differents kinds according to the purpose of presentation.
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Kinds of Information
Once information is defined, one might as well ask
oneself about the kinds of information that one wants to
process. This can be answered by describing the categories
of information as follows:
1* Information on facts or events: it generally in-
cludes any kind of information which actually happens no
matter in the past or present such as an earthquake, war, an
accident, inflation, a protest against the government etc.
This kind of information can be transmitted person-to-person
or through the media. The purpose of transforming the in-
formation in this category is mainly to make facts or events
known to the public.
2. Information on actions of public authorities such
as law, regulations, policies etc. The purpose in trans-
forming this kind of information is mostly to inform and
make the public aware to follow whatever the organization or
the government has announced.
3. Information on research : this kind of information
occurs when people do research on a particular issue,
perhaps, for the purpose of improving or planning a program
in the future. It probably is transformed in the form of
quantitative data such as consensus, routine or sampling.
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4
‘ iiLtormation about sour ces of Informant- lts
purpose is to give access people to locate information re-
sources which provide information on the particuiar topics
or issues. This kind of information can be obtained from
bibliographies, abstracts and reports.
Therefore, an understanding about the kinds of infor-
mation, both for the users and the information center opera-
tors, is presumably necessary. For the users, it permits
them to select the right information when needed. Whereas
for the information center operators, it will allow them to
retrieve, transform and disseminate appropriate information
to meet the needs of particular groups of users.
Characteristics of Info rma t i o
n
Knowing about the kinds of information is sometimes
not enough for both the users and the center operators to
select appropriate information. One should pershaps take
the characteristics of information into consideration. Two
general procedures for characterizing information are
firstly by its quality i.e. completeness, relevance and
specificity, and secondly, by its contents and format i.e.
historical, predictive, anticipating, summary, detail and
up-to-date information.
In relation to the quality of information, its main
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aspects refer to the following descriptions:
Completeness
: the information in this category
mostly contains all issues on a particular topic. It con-
sists of information about the tasks that have been done in
the past, are being done now and will be done in the future.
This information generally is stored in the form of an an-
nual report. The users who require this information are
basically administrators, planners and policy makers.
Relevance.: Concisely, relevant information provides an
in depth look at a particular topic that is related to a
group of people who are involved in some project in that
particular field such as information on health education is
relavant to the people who work in that field.
Spec i f ic i ty : It is information that people create or
bring up for a specific purpose, such as information that is
created to introduce some kind of new techniques or methods
for preventing malaria.
In summary, information characterized by its quality
provides both the users and the providers general ideas on
how to select information for the right purposes and uses as
well as to eliminate information that is not needed. Since
we believe that different users require different degrees of
completeness, relevance and specificity of information, it
would be helpful if the information providers had a clear
understanding of the characteristics of existing informa-
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tion. This could be appropriate to the providers in order
to make the services of an information center meet the needs
and the expectation of the users.
Use of Information
The uses of information, somehow, is considered a com-
plex phenomenon because it is believed that each individual
needs information in one's daily life including their work.
In each day we may find that various information is used in
different ways depending on particular purposes, circum-
stances and conditions. Three different ways information
generally is used are described as follows:
1. Information being used in the daily I i ves of
people. In this particular case, people use information in
their general conversation to get acquinted with others.
Mostly the information used is facts, current events or news
such as the weather forecast, politics, sports and etc.
2. Information being used in planning and decision -
mak i ng . The information is mostly derived from reports on
research or past experiences of people. The use of this in-
formation depends upon the responsibilities of the users
in the organization. For instance, the person who has res-
ponsibilities for allocating the budget to each unit of an
organization will use a report to plan for the next year's
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budget. Or the administrators will US e the information from
reports to make a decision whether to continue or drop
particular programs.
3. Information being used for teaching or informin g
others. Mostly people who use this information are
teachers, instructors, facilitators, lecturers and mass
media operators. Information used in this context can be of
any kind: facts, current events, research reports and so
forth.
However, from the uses of information described, some
information will have different ways of being used depending
on the individual and the purpose. The same information can
play different roles for the same individual at different
points in time. Therefore, the quality of information
cannot be judged from its contents, but the outcome after
the information was used will indicate its quality.
Information Users
One of the most important factors in an information
system is that to know the characteristics of the persons
who will utilize information. The users of information can
perhaps be characterized by their personal and professional
or occupational aspect.
Firstly, the personal aspect can be characterized by
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using demographic status such as sex, age, experience,
education, social status, etc.
Secondly, the occupational and professional aspect can
be characterized from the status and responsibilities of the
person within an organization. The characteristics and the
information needs of the users in an organization can be
described as follows:
Policy makers or top managers : these people need
highly distilled complete and meaningful organizational
information which cuts across organization lines. Informa-
tion required by them might be derived from both the inter-
nal and external parts of an organization.
2. P 1 anner
s
: are responsible for problem-solving and
decision-making. They require information about goals,
policies, research reports, and current news or events to
assist them in making plans. The information provided to
these users should contain more detailed and complete
information, which can be obtained from their subordinates
within an organization.
3. Admi n i s t r a t or
s
: are responsible for making sure
that the projects or the programs run according to the plans
of an organization. They require relevant information
gathered from the field so that they can provide and supply
materials or methods as well as the training programs. For
the information users at this level who are assigned to con-
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duct research for developing a program, they indeed need
some reference and bibliographic services.
4. Operators : are the people who run and conduct the
programs. The most important information for them perhaps
is related to technical strategies. In addition, they need
specific information that can provide them with knowledge
improving their capac i b 1 i t i es in conducting the programs.
It is reconmended that these people should be motivated to
utilize information services.
Needs of Users
The term need* was studied and defined by a number
of psychologists. They concluded that "needs can be under-
stood abstractly to refer to those human requirement calling
for response that make human survival and development pos-
sible in a given society" (Masini, 1975, p. 58).
However, it is generally believed that human needs
are changed along with people's lives. Today one may need
something and the next day this need might totally change.
Or today these particular kinds of needs are considered as
the first priority but the next day, week, or month these
needs might be the last priority.
Therefore, human needs can be considered as a
dynamic process. Malcolm S. Knowles (1970) introduced
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six different needs in human beings:
( 1 ) phy s i cal needs
(2) growth needs
(3) the need for security
(4) the need for new experiences
(5) the need for affection
(6) the need for recognition
In an educational context, educators discuss the needs of
the learners in terms of growth needs. Among family and
friends, people require affection and recognition needs.
Also recognition needs are required in public. For in-
stance, a politician will need recognition in order to run
an election campaign or actors and actress need recognition
in order to make them well known to the public. Meanwhile
in an organization, a staff may be concerned about their
needs for new experiences or their needs for security in
their job.
Informat i on Needs
Information needs of people are basically based on
human needs as well. The needs of information can be clas-
sified into the following categories:
Firstly, the needs for new experience: people need
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information in order to get and learn more about new
technology so that they can utilize that information to get
acquainted with others in general conversation.
Secondly, the needs for security: information needs in
this category are usually based on the professional aspect
of the people. For instance people, working in an organi-
zation, who are assigned to some project, will need infor-
mation about a particular project in order to improve their
job, and if that particular assignment becomes successful,
it will secure them in their job. Also the condition of in-
formation needs is dependent upon the users’ responsibility
on the job and the organizational enviro nme n t
.
Additionally, information needs are considered in a
dynamic process and they fluctuate according to the time,
place and condition that they are used. One cannot expect
that the information needs of people will remain the same.
Therefore, it is the responsibility of the information pro-
viders to investigate, explore and keep up with the infor-
mation needs of the users. Meanwhile the information users
will have to inform the providers about their information
needs as well. It is necessary that the providers and users
cooperate on a regular basis to define information needs at
a certain time, place and circumstance.
The Information Center
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An information center plays a vital role in closing
the information gap between the source of information and
the users by providing acquisition and dissemination of
information to the users. The role of an information center
in the conrnun i ca t i on process is as a encoder. It is perhaps
not considered as the source of information per se, but it
is considered as a information collector or a center for
resources of sources.
The basic elements of the information center con-
struction are its functions, structures and management.
Functions of Information Centers
There are several capacities in which the information
centers can function. As the information centers are consi-
dered information collectors or encoders, the three most
basic functions which have been organized in a number of in-
formation centers include (1) providing information (2) syn-
thesizing information, and (3) anticipating information.
In providing information, the center can operate as a
depository of information resources or an active collector
and generator of information.
For synthesizing information, it can operate as a
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technical assistant information center. The services
provided will probably be placed on behalf of the users
who require such assistance. The tasks of these services
are considered to be significantly sophisticated and are a
time consuming function. Oprators need to be sensitive and
to use good judgement in selecting and analyzing the
materials.
Finally, in anticipating information, this function
requires any kind of information service. The centers are
required to anticipate the future and current needs of the
users so that they will have the appropriate information
ready anytime the users request it.
From the three basic functions above, the services
of the information center can be further sub-divided into an
active and a passive information center.
Active and Passive Information Serv ices
The terms active and passive have, their meaning per
se, but when discussing information service activities, they
have more in-depth meanings. One can say that an informa-
tion center is very "active" because it acquires a lot of
materials, the staff are enthusiastic, or it analyzes and
synthesizes a number of materials and documents to be ready
for uses. In addition it can provide a lot of materials to
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the users when requested. These factors qualify as parts of
a so-called active information center.
However, one major consideration for an active
information center is that the services provided to the
users should not only be on a request basis but the staff
also has to participate in finding out the needs of the
users. The information operators of the active information
center have to try to encourage the users to utilize the
services and provide them with appropriate information
regu 1 ar
1 y
.
In other words, an active information service is
provided by a center by means of its staff. They locate the
materials for the users and provide them with those
materials rather than the users locating and finding out
about the information or materials themselves.
On the contrary, a passive information center is a
center which acquires and makes materials available and
stores them within the center. The users have to examine
the information that they need and then make a request to
the center. Therefore, the operation of a passive infor-
mation center is somehow very similar to a reference room,
resource center or a public library.
Types of Information Center
46
Obviously there are different types of information
centers that operate to provide information services by a
variety of means to different groups of people. These
centers are classified into different types based on their
functions, users, services, and location. They can be clas-
sified into 3 basic categories: the documentation center,
clearinghouse, and information service center.
Documentation center : the major functions of the
center in this category include: collecting, processing,
storing, publishing or producing documents. Also it pro-
vides services on retrospect research as well as producing
bibliographies. An example of a center in this category can
be found in various government agencies and within a
un i ver s i ty
.
2* Clearinghouse : the major functions include: col-
lecting, processing, storing, retrieving, publishing and
producing documentations as well as information. The
services provided by a clearinghouse include: referal,
consultation advice, and replies to inquiries. It also pro-
duces bibliographies, current awareness bulletins, newslet-
ters, directories, and translation and accession lists.
3. Information Service Center: the functions of a
information center seem to be very broad and generally
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include a variety of activities. Therefore, any kind of
institution established to provide information which does
not have a specific function is included in this category
Structures of Information Centers
The information center has its structures similar to
any other kind of institute. These structures are somehow
determined by its functions. Generally, the information
center structure is operated by three major levels of
organi zat ion.
Ma nag erne n t and a dministration
. The responsibility
at this level includes developing and implementing plans and
policies that are standardized and consistent with the
organization s overall objectives. It is also involved in
personnel recruitment and training, budgeting and public
relations.
2 • Internal Operation : the operations at this a dm i
-
nistrative level can be categoried into four ma jor areas:
acquiring and disposing of materials; cataloging and clas-
sifying the information; physically preparing the materials
for handling; and analyzing the data.
3 . External User Services : the major responsibilities
at this level of administration include circulation, basic
reference, literature research, translation, information
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scouting and abstracting.
However, in structuring an information center, there
are some other factors involved such as goals, objectives,
budget and the bureaucracy of the organization and economi
cal and political point of view which the planners of an
information center need to take into considerations.
Nonformal Education
Quite often that the definition of the term "nonformal
education' is questioned by various people particularly by
the people who are not in the education field. The meaning
of this term has been defined by a number of educators. One
is given by Sunthorn Sunanchai, a Deputy Director General of
the Nonformal Education Department of Thailand and is
recognized by Thai nonformal educators (Sunanchai, 1981,
p. ID.
” Nonformal education is any experience or
activities outside the formal education
system which have been organized for a group or
groups of people, particularly ou t -o f - schoo
1
population with an aim to promote the better
academic and vocational knowledge and skills so
that they can achieve higher quality of life
within the community .
"
From this meaning, the nonformal education seems to be very
broad, the target population heterogeneous and the programs
encompassing all kinds of activities.
Another interesting meaning is given by a very
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well-known educator, Philip Coombs (Coombs, 1975, p. xxix).
He said that:
Nonformal Education is any organized and semi
-
organized educational activity operating outsidethe regular structure and routine of the formal
school system, aimed at serving a great variety
°
.
learning
—needs of different subgroups in thepopulation, both young and old.
The basic concept of Coombs' nonformal education definition
is very similar to Sunanchai's, but one important key term
which only Coombs used is considered a crucial factor in
necessity to nonformal education is 'learning needs'. This
term, used by Coombs has made his definition more meaning-
ful. Whereas, an interesting phrase used by Sunanchai is
that the aim of the programs is to promote a higher life of
the learners within the corrmunity. This phrase has added
a strong point to his definition. Therefore, when combining
these two meanings nonformal education can be defined as:
Any kind of activities which are organized
outside formal school system to response to
the needs of the population in all ages to
improve the academic knowledge and vocational
skills in order to promote their quality of life
in the cornnun i ty
.
Nonformal Education Information
As information was previously defined as " a body
of facts or messages that occur intentionally in different
circumstances, places and purposes which can be processed or
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transmitted to make it known among interest groups of a
particular issue or topic.
Therefore, nonformal education information can be any
kind of facts or messages related to activities which are
provided to the population who are provided to the popu-
lation who are out of the formal school system. Hence,
information on nonformal education contained very broad
topics and depends upon the programs which are offered or
conducted by any particular organization. For this reason,
any institute which provide information on nonformal edu-
cation will function differently and provide a variety of
informat ion.
The following cases are two different examples of non-
formal education services to show the scope of functions and
services of the information center.
Michigan State University Nonformal Education Information
Center
Michigan State University Nonformal Education Infor-
mation Center is considered a worldwide nonformal education
center because it provides information on nonformal educa-
tion to educators throughout the world. Since it was esta-
blished in 1974 until now it has had over 4,000 members from
141 countries (Michigan State University, 1982).
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This center has stated its objectives (Michigan State
University
,
1982) as follows:
put people in touch with resources and ideas
related to nonformal education for development,facilitate contacts and promote horizontal
linkages among persons and organizations
involved in nonformal education.
- study characteristics, trends, alternatives
and innovation in the field of nonformal
education for development and make these findings
available to a large audience, chiefly through
the NFE Exchange.
- make possible principally an exchange, rather
than a dissemination of information and
knowledge, concerned with NFE experiences and
resources, encourage comment regarding
application and validation of NFE related ideas
and practices.
promote knowledge generation by those who are
the expected beneficiaries of NFE research and
pract ice.
From the above objectives, it is clear that this information
center has put an emphasis on the exchange of information
rather than dissemination of information. And also the main
objective is to encourage networks and linkages among non-
formal educators throughout the world. The Center not only
deal with the information service but also conduct research
on nonformal education.
The nonformal education information services provided
by this center included:
A quarterly newsletter in English
A Nonformal education journal called NFE Exchange
A Nonformal education library
Training workshops
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Special programs of information relating to rural
de ve 1 opmen t
.
The structure of this center is quite flexible in
terms of the number of staff, as that is based on the
available funding. And because it is part of the Univer-
sity, most of the staff are students who work only part-
time. Since, the Center cannot expect these students to
commit themselve on a long-term basis, the center has to be
ready to train new students every semester, which is consi-
dered one of the center's routine activities.
Also as in the case of a nonprofit organization, the
Center faces continual problems of financial resources.
Therefore, besides its routine jobs, the Center has to seek
support from outside the University, which is a very large
time consuming task.
Clearinghouse of Resources for Educators of Adults
The Clearinghouse of Resources for Educators of Adult
(CREA) established in 1975, is located at Syracuse Univer-
sity to offer information services to adult educators in New
York State.
The CREA objectives are (Clearinghouse of Resources
for Educators of Adults, 1981) are:
1. To identify the needs of educators.
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2 . To develop a system to meet selected
needs by providing materials, services
others resources. and
3. To assist the educators of adults inidentifying their own needs and in learnihow to use materials. ng
4. To develop and administer workshops on selectedtopics as defered by needs of the Division ofContinuing Education, University of Syracuse
5. To encourage linkages between CREA and
a. Adult education agencies
b. Adult education associations
6. To develop and disseminate bibliographies
on parenting, gerontology, handicapped, and
1 i f e 1 ong learning.
7. To repeat and recycle previous information of
newsletters and previous publications.
8. To encourage and facilitate cooperation and
coordination of adult education agencies.
9. To develop and use other types of dissemination
The functions of this clearinghouse are to improve the
efficiency and effectiveness of adult educators through the
provision of services and products designed for their pro-
fessional development. It is designed to be useful to adult
education administrators, teachers, counselors and to other
persons involved in the education of adults.
This clearinghouse has been set up as a statewide
project for identifying, collecting, disseminating, evalua-
ting and producing resources to assist adult educators in
fulfilling their tasks. The major tasks of this
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clearinghouse Is to make resources accessible at the right
time and in the right place for adult educators.
The services provided by CREA include:
Loan Procedures
The materials are loaned to the New York adult
educators and have to be returned to the Clearinghouse
within two weeks.
News letters. It provides information through a month-
ly newsletter which comes with a coupon listing the call
numbers of materials available at the Clearinghouse. The
adult educators then can use this coupon to request for the
materials.
The clearinghouse' s information service about various
projects is sponsored by the Division of Continuing Educa-
tion, N.Y. State Education Department. The staff at the
clearinghouse is basically full-time. Therefore the struc-
ture of this clearinghouse has more stability compared to
the Michigan State University Nonformal Education Informa-
t i on Center
.
Comparing these two examples, the Michigan State Uni-
versity Information Center seems to serve a large number of
users. However the number of the potential users of the
center is so heterogeneous, it must be difficult for the
center to define their information needs. One service which
the Michigan State University Nonformal Education Center
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attempts provide is to make resources available to the
users. However, it is not clear how the Center motivates
and encourages users to utilize those resources. In addi-
tion, it seems obvious that the Center tries to locate
sources of information for the users by a random selection
of materials published in a journal and a newsletter.
The Clearinghouse for Resources for Educators of
Adults provides information for a very specific group of
users and therefore, should have less trouble in defining
the needs of those users. Also the services provided by
this clearinghouse seems to be done on a request basis only.
However, this clearinghouse provides a very interesting loan
service which many information centers do not have.
Looking at the services provided, the Michigan State
University Nonformal Education Information Center seems to
be more active than the Clearinghouse for Resources of
Educators of Adults. It can be concluded, according to the
type of information services described earlier, that the
Michigan State University Nonformal Education Information
Center is semi-active, whereas the Clearinghouse for
Resource of Educators of Adults is a passive information
service center.
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Summary
1. Information is defined as " a body of facts
or messages that occurs intentionally in different
circumstances, places and purposes, which can be processed
or transmitted to make it known to interest groups on
particular issue or topic.
2. Nonformal education information is any kind of
facts or messages related to nonformal education activities
which are provided to the out -of -schoo
1 population.
3. Information, generally, is categoried into 4
different kinds: information on facts or events; information
on action of public authorities; information on research;
and information about sources of information.
4. Information can be characterized, based on its
quality, into three categories: completeness, relevance and
spec i f i c i ty
.
5. There are 3 different ways which information can
be used: in daily life, in planning and decision making, and
in teaching and informing.
6. The users of information are classified into 4
levels: policy makers, planners, administrators and
operators
.
7. There are 6 different kinds of human needs: phy-
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sical needs, growth needs, needs for security, needs for new
experiences, needs for affection and needs for recognition.
In an organization the needs of the top staff are focused
on secur i ty
.
8. The functions of an information center are to
provide, synthesize, and anticipate information.
9. An active information service center provides
services through the staff by locating the sources of
information and encouraging the users to use them. In a
passive information center the users locate the sources of
information and make a request to the center.
10. The basic types of information services can be
classified into 3 categories: Documentation Center,
Clearinghouse and Information Service Center
11. There are 3 levels of operation in an information
center: management and administration, internal operations
and external user services.
12. Two examples of information centers are Michigan
State University Nonformal Education Information Center
which is considered a semi-active information center and the
Clearinghouse for Educators of Adults is considered a
passive information service center.
CHAPTER IV
NONFORMAL EDUCATION PROGRAMS IN THAILAND
This study basically aims to develop an information
center for a particular clientele whose works are related
to non forma 1 education. Therefore the topics to explore
are: the nature of nonformal education programs; an organi-
zation which conducts the programs; and the personnel.
These areas will give the researcher general ideas of what
kinds of information is already available, what is the
nature of the information required, what kinds of infor-
mation is required but is not available and what are
appropriate ways to retrieve and deliver the information.
This chapter will discuss the development of nonformal
education in Thailand since the movement was formally
started in 1940, with specific focus on the development of
the Nonformal Education Department's system and programs.
Nature of Nonformal Education Programs in Thaila nd
For over 40 years nonformal education programs in
Thailand have been developed by various governmental and
private organizations. The programs ranged from basic
reading and writing to higher education and were called
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adult education. The specific programs were developed by an
organization called the Adult Education Division (AED) of
the Ministry of Education, and is currently known as the
Nonformal Education Department (NED).
The development of the Adult Education Division began
after a report from the National Census, conducted by the
Ministry of Interior in 1937. The report showed that 68.8%
of the total Thai population aged 10 and above were illit-
erate. Therefore, to combat this illiteracy rate the Thai
g ove r nme nt established the Adult Education Division to
embark on a campaign to promote literacy.
During the first five years of its establishment, the
Adult Education Division basically provided programs to in-
crease the literacy rate and to inculcate a stronger sense
of civic responsibility and democracy among the Thai adult
population (Sunanchai, 1980). In addition, the programs
taught reading and writing skills to the adults for use as
the basis for further education.
However, in 1947, the Thai government adopted UNESCO's
model of Fundamental Education. This model was aimed to
cover all the basic knowledge which people should possess
which included reading, writing, arithmetic, geography, his-
tory, civics and morality, and vocational education. Simply
Fundamental Education was essentially elementary plus voca-
tional education for adults (Sunanchai, 1980).
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As the result of this adoption, the Adult Education
Division set up its objectives (Sunanchai, 1981, p. 8) in
accordance with this model:
1) to promote literacy and occupational skills.
z > t0 foster responsible citizenship in a
d emocratic society.
3) to improve living standards.
4) to encourage the profitable use of spare
time.
In order to accomplish those objectives, the Division added
vocational activities into the basic literacy. These in-
cluded programs such as agriculture, handicrafts, home
economics, fisheries, basic accounting and marketing.
However, since the target population of the programs
were adults who basically were engaged in their own work
during the day, the programs were organized only in the
evening and, in order to reduce the expenses of operating
the classes, the facilities and personnel of the regular
school system were utilized.
In addition to the classroom activities, non-classroom
activities such as public libraries and mobile audio-visual
education information services were operated to provide the
rural population with up-to-date information on new develop-
ment.
During the period of 1965-67 a new higher education
program, recognized as post literacy education, was intro-
duced to the adults who had completed literacy programs.
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These adult education programs were equivalent to the
regular school system i.e. grades VII, X and XII (ele-
mentary, lower and upper secondary school). These classes
were largely offered in the urban areas and provincial
towns
.
Furthermore, from the results of the World Conference
on the Eradication of Illiteracy in Teheran, Iran, in 1965,
vocational training related to literacy was added to the
adult education programs in Thailand. It was believed by
the Thai government that this training would provide the
learners with the skills which they could use as tools to
improve their living conditions.
Additionally, since that period until the present, the
adult education programs have moved from a concentration on
rural illiterates to include all adults and youths who are
not in the school system (Sunanchai, 1981). However, due to
administrative problems i.e. a shortage of qualified adult
educators in the rural areas to handle the a dm inistrative
and technical functions of the programs, lack of budget and
the scarcity of educational resources, the Division began
using a lifelong education concept as a basis for its
p 1 ann i ng in 1972.
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Lifelong Education Concep
t
Based on the lifelong education concept, three basic
non forma 1 education programs have been developed and orga-
nized in response to the needs of the target population.
They are shown in the following diagram :
F
i flu r e 4 : Thai Lifelong Education Concept.
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These activities, on the lifelong education, concept
are summarized as follows:
U ga_sic Knowledge and Skills : The programs include
basic literacy, numeracy, problem identification and problem
solving and can be further divided into 2 categories:
1,1 lh e functional literacy programs
. The programs
are generally developed for rural communities to develop the
learners' problem solving and critical thinking processes
,
o prepare them to be able to search for utilize the re-
sources from existing services and to provide literacy and
numeracy skills. They are conducted as classroom activities
regular functional literacy class, walking teacher func-
tional literacy classes and hill-tribe walking teacher
functional literacy classes.
1*2 Adult Continuing Education Programs
. The pro-
grams provide a second-chance educational opportunity to
adults. The learners graduating from these programs are
entitled to certificate equivalent to that obtained fr om the
formal school system.
The contents of the programs provided by the Adult
Education Division were based on basic knowledge and skills
including reading and writing skills, basic numercy and
mathematics, languages (Thai, English), hygiene, culture and
society, social studies, agriculture, health and nutrition,
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handicrafts, basic accounting and marketing, fisheries, home
economics, income generation, and so forth.
2
*
—
cat * ona 1 /Occupat i ona 1 Skills: The programs
organized around this concept aim to promote the learners'
living conditions through better occupation skills by pro-
viding short-term vocational education courses. The courses
are conducted through stationary and mobile units. The pro-
grams provide skill training to the learners in various
vocational and occupational subjects depending upon their
needs. Three types of the programs are provided.
2.1 Stationary Vocational School : The programs are
conducted in the evening utilizing the existing vocational
day-school facilities i.e. the buildings, teach i ng mater i a 1 s
and instructors. The courses offered range from 100 to 300
hours. The four major number of four major subjects offered
are Industry, Home Economics, Business and Agriculture.
2.2 Mobile Vo c ational Schools : They include Mobile
Adult Schools and Mobile Trade Training Schools:
Mobile Adult Schools are small mobile units dispatched
to serve the public in rural localities or haml e t s / v i 1 1 ages
in the remote areas. The course hours are between 9:00 a.m
to 3:00 p.m. and courses last for 150 to 300 hours in the
following subjects: dressmaking, tailoring, hairdressing,
mechanics and agriculture.
Mobile Trade Training Schools are small units to serve
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people in the denser population areas. The subjects offered
are basically focused on industrial vocations such as
mechanics, radio repairs, electronics, welding, and tai-
loring. Three alternative class periods are offered i.e.
between 9:00 a.m.to 12:00 (noon), 1:00-4:00 p.m. and
5:00-8:00 p.m. and the course lasts for 300 hours.
2«3 Interest Group Programs
. These programs are
based on individual living conditions, problems, needs and
interests and are flexible to be able to meet te needs of
each individual in a short period of time. Thirty hours is
considered the maximum amount for each course.
The programs can be initiated through 2 procedures.
Firstly, officials in each province survey the local popula-
tion's interests and needs; then select at least 15 people
who are interested and wish to take the same subject; then
provides them with resources and instructors to teach the
subject; and finally arranges for approval from the provin-
cial authorities (in the Central Region from the Non formal
Education Department). The government will pay the instruc-
tors renumeration on an hourly basis. Secondly, a minimum
of 15 people who are interested in the same subject may
request approval to organize courses. The instructors can
be chosen by the groups themselves or by officials and will,
as well, be paid remuneration by the government. The group
must complete the course within 30 hours. The courses range
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from basic cooking, needling, handicrafts to mushroom
growing and pottering.
All of these programs on the vocat ional /occupat ional
skills concept aim to promote the occupational skills of the
rural population for better living conditions. The course
contents vary from the basic to higher vocational skills to
prepare the learners either for self-employment or for the
job market. The learners who have limited formal school
education system will be able to attend short-term training
courses in order to be certified in any occupation they
desire. Meanwhile the interest group programs provide addi-
tional skills to the learners which will be useful for them
in their daily life.
3. Timely Information Service . These non-classroom
educational programs are widely organized through various
activities:
3.1 Pub lie Libraries are considered multi-purpose
educational activities which are conducted to provide
education to people of all ages and educational levels.
These libraries promote reading habits and profitable use of
leisure time, and also assist in disseminating up-to-date
news, information and general knowledge regarding current
events and social change. Currently there are various types
of public libraries i.e. Provincial Public Libraries, Dis-
trict Public Libraries and Mobile Libraries, located widely
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throughout the country. The Mobile Libraries are organized
using van units moving around the corrmun i t i es or using boat
units traveling along the canals providing the libraries'
services to the people along the passing trail.
3 • 2 Educational Audio Visual Units
. These programs
are conducted to disseminate news, announcements, articles
and various information to the public, and to serve as a
public relation service for the government in order to
p r omo te an understanding of gover nme nt policies to the
population in the rural areas. The major media used in the
programs are film showings. The units operate its activi-
ties mostly in the remote areas by announcing the places and
dates at various intervals. The aims of the programs are to
help rural people better understand their own country and
themselves, to provide general and useful knowledge so that
the people can upgrade their standard of living and spend
their free time profitably, while at the same time they will
receive useful and reasonable entertainment. These Audio
Visual Units are located in every provinces.
3.3 Radio and Television Programs . The aims of the
programs are to present knowledge related to the popula-
tion's living conditions such as occupations, economics,
health, law, culture, traditions, politics and current
affairs. Basically the programs emphasize various adult
education projects which would be of direct benefit for the
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pub lie.
3.4 Wa 1 1 Newspaper
. This program provides infor-
mation to the population through a publication called "Adult
Education News." It is aimed at extending knowledge con-
cerning vocational guidance, nutrition, health, family
planning, laws related to daily life, social education and
Thai culture and tradition. The newspaper offers news and
information in simple language so that readers at all levels
would be able to read and understand it. Also this news-
paper is used to promote reading ability and prevent
relapses into illiteracy. It is also expected that the
contents of this newspaper would be beneficially applied to
the population's everyday life. The "Adult Education News"
is published bimonthly and distributed to the village news-
paper reading centers, temples, district and village head-
men, health centers and adult schools.
3.5 Village Newspaper Reading Centers
. This program
is conducted to equalize educational opportunities between
the population in the cities and rural areas by acquiring
reading materials such as books, newspaper and documents.
Its aim is basically to provide news and knowledge to pro-
mote reading habits and to prevent relapses into illiteracy.
The Village Newspaper Reading Centers currently are used as
centers of information for many kinds of mass media and act
as comnunity meeting places.
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3.6 Re nter for Book Donations
. This project is aimed
at retrieving reading materials from the people who wish to
donate usable books and reading materials. All kinds of
periodicals, children's books, supplementary reading mate-
rials and other miscellaneous books are donated daily to the
center. Then the books and materials received are sent to
the Village Newspaper Reading Centers, District and Provin-
cial Libraries, and primary and secondary schools.
3.7 gadio Correspondence Programs
. This program pro-
vides educational opportunities to the ou t -o f
- schoo
1 popula-
tion through radio broadcasts, postal correspondence and
group meetings. The programs are either conducted in the
forms of an interest group or a functional education program
such as the Basic Functional Literacy programs or the
Functional Education Level 3-4. The learners must first
register with an official in order to be eligible for the
materials provided by the government. Then the learners
listen to the radio broadcasts and study the materials.
Group meetings are organized by facilitators oppointed by
the government, and discuss and review the lessons. After
listening to the programs required to complete the course
and passing the exam, the learners will receive certifi-
cation from the government according to the type and level
of education they have registered for.
In conclusion, the educational programs provided
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according to the information service concept help the
government reach the population in remote areas. Even
though the programs are organized on a non-classroom basis,
the government believes that this is one of various ways to
provide education to the population by helping them acquire
regular accurate information. With this reason in mind the
government attempts to utilize all existing media for edu-
cational purposes.
The underlying theme which the Adult Education
Division uses to accompany the three basics of the lifelong
education concept is the philosophy of "Kh i t -Pen .
"
Khit-Pen Philosophy. The philosophy of nKh i t -Pen "
.
which underlies nonformal education in Thailand, was first
introduced in 1974 by Dr. Kowi t Vor ap i pa t ana
,
presently the
Director General of the Nonformal Education Department.
When he coined the term "Khi t Pen ". Dr. Vorapipatana applied
a simple Thai phrase to an evolving concept of the educa-
tional goals of lifelong education.
The meaning of "Khit-Pen" (Vorapipatana, 1975, p. 14)
refers to critical thinking and rational thinking, probl em
solving and the like. The word "Kh i
t
" in Thai means "to
yi_i_nk." The suffix " Pen " implies skill in the action being
performed. Thus, "Kh i t Pen " in everyday speech simply means
"skillful thinking". Within the context of nonformal educa-
tion, it has come to mean the ability to think analytically,
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in a manner appropriate to the situation at hand.
According to this philosophy, there are three elements
which Dr. Vorapipatana believes are involved in people's de-
cision making: information about oneself, information about
the environment, and oneself technical knowledge. If a
person is able to combine and utilize these three elements
in decision making, he/she would be considered a "Khlt Pen
person" in the nonformal education concept.
Kh i t Pen Process
In approaching the "Kh i t Pen " process, there are many
factors that nonformal educators believe are involved. The
process of decision making in the "Kh i t Pen " (Nonformal
Education Department, 1978) philosophy occurs step by step
as foil ows
:
1. The thinking process occurs whenever a problem
arises. The first stage is a survey to findthe cause of the problem.
2. The survey stage involves:
2.1 finding out own personal background
regarding life, f am ily, career, conduct,
and beliefs as related to the present
e n v i r o nme ntal surroundings.
2.2 finding out about the society in wh i c
h
one lives and the people, and morals which
affect people in that society.
2.3 finding out about technical knowledge
available which is relevant and helpful in
the analysis and resolution of the
problem.
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a I
he pur P° se of this survey is to gather data asbase for- ana ysis and to discover whether the problemstems from one s self, his conmunity, or ignorance.
,
Th
f analysis stage aims at finding out ways tosolve the problem. In doing this, the analyzer has to keepin mtnd that to think out the resolution of the problem
f
SpeCts are of timely importance and, therefore,should be taken as a major criterion for justification
of his own solution.
To solve or cut down the problem, the analyzer
needs to rely on the following:
3.1 the data or information about oneself
3.2 the data or information about the social
situation
3.3 the data or information about the technical
knowledge involved
4. The decision stage is reached after the analyzer
has all the alternatives, based on all the data or infor-
mation he has gathered.
5. The stage of acceptance of the decision made
leads to the working out stage in which the selected
solution is put into practice. Presumably the stage of
acceptance ends when the person is satisfied with the
alternative he has chosen and taken as the best solution
most appropriate to the time and situation.
6. The working out stage depends primarily on how
the person feels towards the outcome:
6.1 if he is pleased with the outcome, it is
considered that he is justified as a Kh i t-
Pen person
6.2 if, on the contrary, the person is not
pleased with the outcome, owing to
either the quality of the outc ome itself,
the changing situation, or a fault in
operation, he is able to start the whole
process from the beginning as a cycle.
73
Figure 5: Kh i t Pen Decision Making Process
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Sunthorn Sunanchai, a Deputy Director General went
further to add that the Philosophy of Khit-Pen can be ex-
plained as a humanist concept. This concept is based on the
belief that all human beings need happiness and this happi-
ness should be by way of harmony between man and man and man
and the environment. Three ways one can reach the happiness
of harmony way are firstly, adjust onself to the environ-
ment; secondly, adjust the environment to oneself; and
thirdly, escape from the trouble. Therefore, in order to
choose the best solution from these three ways, one must
think carefully before making a decision by using the
fol lowing data:
(1) Information about oneself
(2) Information about the environment
(3) Oneself's technical knowledge
Nature of Nonformal Education Department of Thailand
The Department of Nonformal Education was formally
established within the Ministry of Education in 1979. It
was, in fact, upgraded from the Adult Education Division
which had been organizing nonformal education programs since
1940. Therefore, the programs provided by the Department
are basically similar to those which were provided by the
Adult Education Division, but the number of the programs are
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expanded and increased. The main functions and responsi-
bilities of the Department (Nonforma! Education Department,
1983, p. 1 ) are described as follows:
( 1 )
( 2 )
To solve illiteracy problems; to provide
education for the underprivileged; to arrangefor short term vocational training courses^topromote individuals' reading habits; to set upeducational museums, to administer mass media
education and other appropriate forms of nonfor-
mal education in order to promote the people'sknowledge and capabilities, so as to help them
upgrade their standard of living, solve theirproblems in everyday life and develop their
conmunity and perform their duties as good
citizens in a democratic society.
To map out plans, conduct research, develop
models and conduct training on nonformal
education under the responsibilities of the
Nonformal Education Department and to coordinate
nonformal education services conducted by otherprivate and governmental agencies.
(3) To support, promote and provide services on
nonformal education for other nonformal education
agencies through training courses, curricul um
development, production of nonformal education
materials, meetings and seminars to improve
nonformal education.
The organizational system of the Department is
divided and organized into 6 divisions and 1 agency of
equivalent status as follows:
1. The Office of the Secretary is responsible for
handling the administrative affairs of the Department i.e.
public relations, correspondence and documentation, finances
and accounts, procurement, personnel administration, con-
trolling and analyzing the operations of each division in
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accordance with the law and regulations. It is divided into
6 sections namely Correspondence and Documentation Section,
Personnel Section, Finances and Accounts Section, Procure-
ment Section, Design and Construction Section and Public
Relations Section.
2. The Planning and Research Division is responsible
for collecting data concerning nonformal education in order
to set long and short term plans, monitoring budgets and
analyzing statistical data for reference purposes, providing
research documents, evaluating and following up the results
of operations of the projects and coordinating nonformal
education with other government agencies, state enterprises,
private organizations, and other educational institutions
dealing with nonformal education both local and abroad, as
well as assuming the functions of the Secretariat for the
National Committee on Nonformal Education. The Division is
organized into 6 sections i.e. the Administrative Section,
the Statistics and Research Section, the Planning and Bud-
geting Section, the Evaluation and Report Section, the
Foreign Relations Section and the Secretariat for the
National Nonformal Education Coordinating Committee.
3. The Nonformal Education Development Division is
responsible for developing both short and long term, general
and vocational nonformal education curricula, developing
personnel efficiency, establishing and maintaining the
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criteria of nonformal education, producing relevant docu-
ments and publications as well as disseminating such
documents to the relevant government agencies and people who
are interested in nonformal education. It is organized into
6 sections i.e. t he Admi ni s t ra t i ve Section, the Curriculum
and Text Book Development Section, the Educational Standard
Section, the Personnel Development Section and the
Publication and Dissemination Section.
4>
~
e
°P erat * ° n Division is responsible for planning
and operating the functional literacy program, continuing
education, vocational education, mobile library units, book
donation units, audio visual, radio correspondence, and
supervising and following up the activities of the Regional
and Provincial Nonformal Education Centers.
The Division is organized into 6 sections i.e. the
Administrative Section, the Functional Literacy Section, the
General and Vocational Continuing Education Section, the
Nonformal Education Development Project Section, the Public
Education Section and the Radio and Correspondence Nonformal
Education Section.
5* The Center for Educational Technology is respon-
sible for providing and improving the methods of learning
and teaching in formal and nonformal education through the
study and use of new technologies, and for being the center
of information and coordination through broadcasting
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educational radio and television programs.
The Center is divided into 7 sections i.e. the
Administrative Section, the School Broadcasting Section, the
General Educational Radio Section, the Educational Televi-
sion Section, the Audio Visual Material Production Section,
The Technical Section and the Educational Innovation and
Technology Development Section.
The Center for Educational Museums is responsible
for providing and promoting public self education for both
in and ou t -o f - schoo 1 learners. It provides educational
services in sciences technology, astronomy, space research
and culture in the form of both permanent exhibitions and
those which change in line with current problems, needs,
interests of the people or with current education curricula
using lectures, discussions, films, demonstrations, experi-
ments, seminars and training. It is organized into 11
sections i.e. the Secretariat Section, the Bangkok
Planetarium Section, the Science Museum Section, the
National History Museum Section, the Workshop Section, the
Design Section, the Art Section, the Business Section, the
Academic Service Section, the Thai History and Culture
Museum and the Mobile Exhibition Section.
7. The Educational Supervision Unit is responsible
for demonstrating teaching methods, school administration
and academic work as advised in nonformal education to the
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institutes or nonformal education branches of the Nonforrnal
Education Department; advising, following up and supervising
of institutes of the nonformal education branches belonging
to the Nonformal Education Department; studying and re-
searching the process of nonformal education supervision
and disseminating of results by education supervisors and
others concerned with general nonformal education super-
vision work
.
It is organized into 7 sections i.e. the General
Administrative and Provincial Supervision Section, the
General Education Supervision Section, the Vocational
Education Supervision Section, the Administrative
Supervision Section, the Mass Communication Education
Supervision Section, the Reading Promotion Supervision
Section and the Radio and Correspondence Teaching
Supervision Section.
CHARTOF ORGANIZATION
I NON-FORMAL EDUCATION DEPARTMENT
OFFICE OF THE SECRETARY}
The Correspondence and
Documenution Section
The Pcnonnel Section
The Financci and Accounti
Section
The Procurement Section
The Design and Construction
Section
The Public Relations Section
NON-FORMAL EDUCATION
DEVELOPMENT DIVISION
PLANNING AND RESEARCH DIVISION
The Administrative Section
The Statistics and Research Section
The Planning and Budgeting Section
The Evaluation and Report Section
The Foreign Relations Section
The Secretariat for the National
Non-Formal Education Co-ordinating
Committee
OPERATIONS DIVISION
The Administrative Section
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Textbooks Development
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The Administrative Section
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Section
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The Technical Section
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Technology Development
Section
THE EDUCATIONAL SUPERVISION
UNIT
— The Administrative Section
The Functional Literacy Section
— The General and Vocational Continuing
Education Section
— The Non-Formal Education Develop-
ment Project Section
— The Public Education Section
— The Radio and Correspondence Non-
Formal Education Section
l
CENTRE FOR EDUCATIONAL MUSEUMS
— The Secretariat Section
— The Bangkok Planetarium Section
— The Science Museum Section
— The Natural History Museum Section
— The Workshop Section
— The Design Section
— The Art Section
— The Business Section
— The Academic Service Section
— The Thai History and Culture Museum
Section
— The Mobile Exhibition Section
Figure 6 : Or gan i za t i na 1 Administration Chart of
the Nonformal Education Department.
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However, in order to decentralize program administra-
tion in response to the timely needs for improving the
quality of life of the population who are widely scattered
in the various parts of the country, and to increase the
educational resources for community lifelong education, five
Regional Nonformal Education Centers were established in
each geographical areas.
Regional Nonformal Education Centers
The Regional Nonformal Education Centers were
established to render effective services to various locali-
ties and to help the Ministry of Education to provide data
and specialists in nonformal education and in other branches
of knowledge related to local conditions. In order to bear
responsibility in conducting education for the ou t -o f - schoo
1
population, the Department has stated the major objectives
of these centers (Nonformal Education Department, 1983,
p . 23 ) as foil ows :
1. To promote and conduct research on educational
needs, living conditions and problems in the
daily life of the people in areas under their
responsibilities, and to evaluate experimental
and nonformal education projects.
2. To develop and improve curricula, texts,
teaching materials, supplementary reading
materials and other reading pr omo t i o
n
materials.
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3.
4.
To produce materials for disseminatinginformation for educational projects in
ocalities under their responsibilities.
To train educational administrators, supervisors
resource persons, teachers, village leaders, non-formal education volunteers and officials fromother organizations to be able to take effective
action in nonformal education activities, as wellas to coordinate with institutes of higherlearning in conducting nonformal education withthe cooperation of relevant personnel.
5. To conduct experimental nonformal education
projects i.e. radio and correspondence courses
and lifelong educational system projects.
6. To help the educational administrators in the
region to map out plans and improvement for
nonformal education operations.
7. To conduct demonstration projects for conmunities
wishing to begin nonformal education projects.
8. To send mobile units at the request of
provincial authorities to provide services in
the areas having urgent educational problems
which formal organizations cannot solve.
9.
To serve as a clearinghouse for all nonformal
education information in the region by, for
example, maintaining curricula for local short
term courses.
10
To serve as a coordinator among other agencies.
Currently the Regional Nonformal Education Centers are
considered educational institutions which have the functions
to provide technical, operational, coordination and planning
assistance to Provincial Nonformal Education centers in
their areas of responsibilities. The Regional Centers are
located in each geographical areas as follows:
(1) Northeastern Regional Nonformal Education
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Center is based in Ubol Rachthani Province.
(2) Northern Regional Nonformal Education Center
is based in L amp ang Province.
(3) Southern Regional Nonformal Education Center
is based in Songkla Province.
(4) Central Regional Nonformal Education Center is
based in Rachburi Province.
(5) Eastern Regional Nonformal Education Center is
based in Rayong Province.
The centers are organized into 6 sections namely
the Administrative Section, the Planning and Research
Section, the Personnel Development Section, the Technical
Development Section, the Material Production Section and the
Mass Education Section. (See organizational chart below)
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Regional Nonformal Educa tion Center
Regional
Educat i on
Non f orma
1
Commi t tee
Director
Assistant
Di rector
Administ- Planning Personnel
ration and Develop
Section Research Section
Technical Material Mass
Develop Production Educ.
Section Section Section
Figure 7: Regional Nonformal Education Center
Administ rat ion Line
These centers are required, at the full scale of
operation, to have 122 staff which are classified into 13
administrators, 35 professions, 21 technicians, 18 clerical
and 35 temporary staff.
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Provincial Nonformal Education Centers
The Provincial Nonformal Education Centers are the
agenices which were establisted to assist the provinces in
administrating nonformal education activities, in coor-
dinating and cooperating with both private and governmental
agencies and in offering many types of nonformal education
according to the requirements of each province. Currently
there are 53 Provincial Nonformal Education Centers located
in different provinces throughout the country. (See
locations in Appendix C) The government stated the
objectives of the centers (Nonformal Education Department,
1983, p. 27) as follows:
1. To provide basic education for livelihood,
thinking, problem solving abilities through
General Adult Education Equivalency level
1-5 and Functional Continuing Education.
2. To increase knowledge and skills which are
useful for working and living, meaning
educational services which help learners
develop their occupations and living
conditions, namely many kinds of both short- term
and long-term vocational training courses
provided in the form of stationary and mobile
units and interest groups.
3. To provide information and news by establishing
public libraries, audio visual centers, Village
Newspaper Reading Centers and other materials.
4. To train representatives of target groups and
local resource persons such as training local
nonformal education representatives, i.e.
Adults, Housewives' Groups, Agriculturists'
Groups, Resource Persons, Interest Groups
Facilitators, District Educational Inspectors
86
and rel ev ant personnel, and Village NewspaperReading Centers s committee members.
The centers are organized in 6 sections namely the
Administrative Section, the Planning and Project Section,
the Functional Adult Education Section, the Vocational
Education Section, the Personnel Development Section
and the Mass Education Section. The organizational
system is shown in a diagram as follows:
PROVINCE
Provincial
Nonformal Education
Commi t tee
Adrrli n i t r -
a t i ve
Sec t ion
P 1 ann i ng
and
Pro j ect
Sec t i on
Di rector
Assistant
Di rector
Func t i ona
1
Adu 1
1
Educa t i on
Sect i on
Vocational Personnel Mass
Education Develop- Education
Section ment Section
Sect i on
Figure 8: Provincial Nonformal Education Center
Adm inistration Line
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Each Provincial Nonformal Education Center is headed
by a Director while the number of personnel is flexible
because various programs are run and conducted by part-time
staff. However, it is required by the government that each
center should have a minimum of 14 full time personnel which
includes 2 administrators, 4 professional staff, 4 techni-
cians, 2 clerical and 2 temporary staff.
Department's Communication System
Similar to any organizations, the conmun i cat i on sys-
tem of the Nonformal Education Department occurs in both
informal and formal patterns.
In the informal conmun i ca t i on system the personnel of
the Department communicate through various verbal and non-
verbal means and their conmun i ca t i on takes place any time
and anywhere. Usually, much takes place during lunch in the
cafeteria or when people get together after work in the
even i ng
.
The formal communication system of the Department is a
hierarchical process. It usually occurs more in the verti-
cal lines
,
upward and downward, than the horizontal lines.
Basically messages or information desired to be distributed
to the overall personnel will have to be first sent to the
top administrator, the Director General, for approval. Also
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any information from the Divisions of the Department desired
to be delivered to the Regional or Provincial Nonformal
Education Centers has to be signed by the Director General.
The Director General, therefore, plays a role of a gate-
keeper of the Department.
Regarding the communication between the Central Office
and the Regional and Provincial centers, the Central Office
can communicate directly to the Directors of each Regional
Center. But when communicate with the Provincial Centers,
it has to go to top administrator of the Province which is a
Governor. In this particular communication pattern the
Director of each Regional Center plays the role of opinion
leader, whereas the Governor of each province is the opinion
leaders of the Provincial Centers.
The conrnun i cat i on system of the Department among the
divisions and Centers has to be horizontal. For example the
Directors of each division in the Central Office and the
Directors of each Regional Centers can corrmunicate directly
to each other. But for the Provincial Centers one can go to
the Governor of each province and each province can communi-
cate directly with each other, without having to go to the
Cent r a 1 Office.
This horizontal communication of the Department does
not allow the personnel from different divisions or centers
to communicate directly together. For instance, the head of
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the Curriculum Development Section of the Nonformal
Development Division cannot communicate directly to the
head of the Evaluation Report Section of the Research and
Planning Division. He/she has to go to the Director of
Nonformal Education Development Division to coirmun i ca te to
the Director of the Research and Planning Division.
Therefore, the formal comnmun i cat i on of the Department
takes time and has to go through several people. However, it
is fortunate that the formal commin i cat i on of the Department
is in the written channel, and therefore the distortion of
messages is not very high.
The Department’s Information System
The information services are considered one of the
most important activities of the Nonformal Education
Department of Thailand. The Department believes that this
activity will provide education to the population all
through their lives and by obtaining up-to-date and useful
information, the population will gain more knowledge and
exper i ences
.
Since the Department realizes the importance of the
information services, all units within the Department have
tried to develop an information service to provide all kinds
of information to the population.
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The information services are provided by the
Department through different channels and at different
1 eve 1 s
:
Su b District Leve l: information services are provided
to the population through the Newspaper Reading Centers
Which distribute information through the newspaper, coranu-
nity broadcasting and closed circuit radio.
District Level : information services are provided to
the population through the district public libraries and the
mobile libraries. The libraries distribute information by
means of different kinds of printed materials such as new-
spaper, journals, magazines, booklets and so forth. Also
several activities are organized to provide information to
the people such as exhibition, meetings and film showings.
Provincial Level: information services are provided to
the population by the Provincial Nonformal Education
Centers. The Centers distribute information and all kinds
of news through journals, audio visual services.
The services provided by the Centers aim to all
groups of people in the different locations within the
provi nee.
Reg i ona 1 Leve
1
: information services are provided to
the population by the Regional Nonformal Education Centers
which distribute news and information through various kinds
of channels i.e. radio and television programs, audio
visual, exhibition, educational journals and the wall
newspaper
.
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Central Level: information services are provided to
the population by several units in the central office which
distribute information through different channels such as
radio and television programs, museums, exhibitions, jour-
nals, magazines, newspaper and so forth.
Currently the Research and Planning Division of the
Department has tried to develop the information service
system. The project aims at to encourage people to set up
the information sytem within their own community.
However, the Division has raised some problems in
developing the information system as follows:
1 • Product ion : the number of information materials
are produced by several units of the Department, but some of
them are not appropriate to the users in terms of content
and format presentation. The lack of coordination among
those units sometimes create the overlapping in information
content presentation. And another major problems are the
lack of funding and staff to organize the services.
2. Services : information services provided do not
reach the target population. Or the information provided
inadequate for the users.
3. Foil ow-up : it is found that there is no follow-up
activities from those who provide information to the
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population.
4. ^ruination : there is no coordination among
the units of the Department in providing information to the
populat ion.
Department 1 s Clearinghouse
The Non forma 1 Education Clearinghouse of the Depart-
ment is currently under the responsibility of Nonformai
Education Development Division which is now operated as a
resource center or information storage room for the Depart-
men t personnel
.
However, there is an attempt to develop information
services of this clearinghouse which is shown in the report
from the meeting held by the clearinghouse in 1983. The
meeting has proposed that information services of the
Department should be divided into 3 systems;
(1) Organizational System : it is divided into 3
sections namely information sevice section, information
management section and information producing section.
(2) Information Exchange System : it is divided
into 3 levels i.e. sub-district level, district level and
provincial level
.
(3) Information Coordination System : it is divided
into 3 levels i.e. Depertment level, Regional level and
93
Provincial 1 eve 1
.
The proposed organizational information system of the
Department is present in the following chart:
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Figure 9: Thai Nonformal Education Information
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The roles of the Clearinghouse in this proposed
information system of the Department is to coordinate the
information services among those units which can be
presented in the following chart:
Cen t r a 1 Office
Figure 10: Role of Clearinghouse in Information
Services
Summary
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From the information gathered in this chapter,
there are 5 major concerns which are related to this
s t udy
:
1 • Non forma 1 education programs
. The Department of
Nonformal Education of Thailand conducts the programs for
the out-of-school population. They vary from basic educa-
tion to higher education, vocational education, and all
kinds of education concerning the living conditions of the
population which can be classified into 3 categories:
1.1 Second Chance General Education Programs. These
programs provide education and cer t i f i act i on equivalent to
the formal school system from the literay level up to the
upper secondary level.
1.2 Short Course Programs. These programs are orga-
nized in various durations to provide training skills or to
disseminate knowledge on specific subjects such as mechan-
ics, car repairs, tailoring and etc.
1.3 Public Education Programs. These programs are
develped to disseminate knowledge on specific information
to the ou t -o f - schoo 1 population through various means of
mass media such as radio and television programs, printed
materials, public libraries and newspaper reading centers.
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Therefore, nonformal education programs according to
the Department's concept, are any kind of activities
organized for the out of school populatiion. Therefore,
any kind of information used in the programs can be consi-
dered as the nonformal education information.
2* Khit-Pen Philosophy
. This concept is considered
one of the basic philosophical principles of nonformal edu-
cation of the Department of Nonformal Education of Thailand.
Programs which were developed by the Department aim to
enable a person to be a Kh i t Pen person. The Department's
personnel are guided by this philosophy in developing and
conducting the programs, so they are familiar with this
concept
.
Therefore, any new programs which will be introduced
in the Department should include this philosophy as its
basic a im.
3. Lifelong Education Concept . One of the three ele-
ments in providing education to the population according to
the lifelong education concept is the information service.
Because the Department believes that besides giving the
basic knowledge and vocational skills to the population, the
information service should be provided to them to keep them
up-to-date on new technology so they can utilize the
information as a tool to develop their living conditions.
The information service is considered the part of
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education which people can learn from throughout their
entire life. Therefore, the information service is recogni-
zed by the Department as one of the most important factors
in providing education to the out-of-school population. The
number of information service activities of the Department
has increased such as libraries, newspaper reading centers,
and radio and television programs
.
For these reasons, any new programs developed to pro-
vide information to the population will presumably get
support from the Nonformal Education Department.
4. The Information Services. It is obvious that all
divisions and units within the Department have included in-
formation services as one of their responsibilities such as
Publication and Dissemination, the Clearinghouse of the
Nonformal Education Development Division; Public Relations
in the Office of the Secretary; Foreign Relations in the
Research and Planning Division; Audio Visual Units in the
Operation Division. Also, the Educational Technology Center
and the Educational Museum both state that one of their
major functions is to provide information to the population.
In addition, the Regional Nonformal Education Centers
consider themselves the Clearinghouses for nonformal educa-
tion at the regional level. And the Provincial Nonformal
Education Centers have organized information services
through activities such as newspaper reading centers, audio
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visual and public libraries.
Therefore, since these information services are
scattered in various units of the Department, it perhaps
would be useful to set up one unit to coordinate these
services.
CHAPTER V
FIELD SITE SURVEY STUDY
The field site survey study of this research was
conducted in Thailand during May to August of 1984 using the
questionnaire as the instrument. The population of this
study was basically personnel of the Nonformal Education
Department of Thailand from which a sample of the 287 was
drawn by the cluster technique.
Design of the Questionnaire
The questionnaire of this study was originally pre-
pared in English at the University of Massachusetts. (See
Appendix A) It was then revised by the researcher's support
group a few times before the first draft was completed.
Also a critique was once made by the professor in the
Research Methodology class when this questionnaire was sub-
mitted as part of the course requirement.
This questionnaire consisted of seventeen questions
and was divided into three parts as described as follows:
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—1_. Demographic Information and Opinions on NFE
Information Obtained from The Department
As it is mentioned in the review of literature in
Chapter III, a study of the characteristics of the potential
clientele of the Information-house is very neccesary, and
therefore, the questionnaire opened with questions on demo-
graphic information about the respondents. The questions
were based on a study of the documents of the NFE Department
history and a review of the literature on the characteris-
tics of the users of an Information Center in Chapter III.
It included the variables of: the responsi bilities on the
job, the length of time working, educational background and
major, and the geographical office location of the respon-
dents.
In addition, there were questions concerning the
opinions of the respondents on the sources, usefulness, and
level of difficulty of the information provided by the
Department. One general question asked the respondents
whether they would agree with the statement that information
can assist in improving of their job performance and effi-
ciency. Part I closed with a question on the level of
problems faced by the respondents in obtaining sufficient
i n f orma t i on
.
Furthermore, the researcher expected that the answers
102
received from this part would draw more in-depth information
on various perspectives of the respondents and could allow
the researcher to study the relation between each variable.
In order to ensure privacy and confident the names of the
respondents were not requested.
_
art II: Needs and an Existing Information Survey
This part contained two questions. One concerned the
nonformal education information needs of the respondents
which included nineteen items of NFE information based on a
study of the documents about the programs offered by the
Department of Nonformal Education. The respondents were
asked to choose only 5 items and rank them from 1 to 5,
giving 1 as the most needed and 5 as the least needed.
However, the researcher realized that knowing about
the needs of the respondents is as necessary as knowing how
much information on nonformal education the respondents have
and are willing to share with others. As a result, the
second question asked the respondents to rank the existing
information on NFE that they have and are willing to share,
using the same list as in the previous question. The res-
pondents then were asked to rank from 1 to 5, giving 1 as
information that they have the most of and 5 the least of.
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These two questions allowed the
prioritize needs and to locate the so
already existing.
urces of information
researcher to
Part III: Opinions on Functions, Delivery Systems,
Location, Suggestions and Recommendation1 s
The last part of the questionnaire asked the respon-
dents their suggestions regarding the location of the
National Nonformal Education Information-house and its net-
working. Thereafter, the respondents were asked to choose
and rank 5 suggested functions of the Information-house,
giving 1 as the most suggested and and 5 as the least
respect i ve
1 y
.
The closing question was an open-ended one asking the
respondents their suggestions and recorrmenda t i ons on related
subjects which were not covered in the questionnaire.
Pilot Test of the Instrument
The questionnaire was translated into Thai version and
brought to Thailand by the researcher in May, 1984. It then
was submitted to the Director General and several senior
official personnel of the Department of Nonformal Education
in the Central Office in Bangkok for their critiques. These
104
personnel included the Deputy Director General, the Director
of the Operational Division, the Head of NFE Development
Project, and the Head of Cur r i cu 1 urn Deve 1 opmen t Section of
the NFE Development Division. The main reasons the ques-
tionnaire was submitted to those key people are as follows:
Since the Director General of the Department has an
authority to grant permission to the researcher to conduct
and carry-out the field study within the Department, it was
necessary to inform him and get him involved in the
instrument preparation from the beginning.
The Deputy Director General had some general ideas
and had supported the researcher in pursuing this study
from the beginning. He also has an academic background in
the content area of this study which helped to give the
researcher in-depth feedback and input.
The Director of the Operational Division has control
of the personnel who were the majority of the sample of this
study. This contact gave the researcher access to con-
tacting the sample as he felt that this study would be very
useful to his subordinates in the future.
The Head of NFE Project Developement has practically
traveled to meet most of the group of the sample selected by
this study. He gave good suggestions on the reality of the
problems which the researcher would face when conducting
this survey study.
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Finally the Head of Curriculum Developement who
actually was a coordinator the NFE Clearinghouse, had
1 n-depth knowledge and documents concerning the information
system within the Department. This would allow the resear-
cher to get more details if he got involved in the design of
the study.
Revision of Questionnaire
The researcher received the questionnaires with useful
written comments from the above senior personnel two weeks
later. One concern which was highlight by the Deputy Direc-
tor General was that it is necessary to define the term
non forma 1 education information* in order to avoid misin-
tepretion. He suggested that this definition be placed as
an introduction so that all the respondents wo uld concep-
tualize the meaning of this term in the same way. This was
indeed agreed upon by the researcher.
The second major change was in the question asking
about suggested functions of the Information-house which
originally was designed by asking the respondents to choose
from four choices listed. It was changed to a ranking pro-
cedure instead. The researcher put together the list of the
tentative functions of an Information-house which, in fact,
were basically drawn from the review of the literature.
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Eight functions were listed and the respondents would be
asked to rank from 1 to 5, giving 1 as the most reconmended
and 2, 3,4, 5 as the least accordingly.
Since this questionnaire was translated from an
English version, there were also a few wordings that needed
to be simplified, clarified and/or changed.
Pilot Test to the Field
After the first revision, the questionnaire was again
pilot tested with 20 Nonformal Education Department
personnel at the regional and provincial levels. This pilot
study was conducted at the Literacy Campaign meeting at
Nakorn Rajseema Provincial Center in the beginning of June,
1984. The sample of this pilot study was selected from the
118 participants who were attending the meeting and were
ultimately the same group of people who would be considered
later as the population of this study. So the researcher
presumed that the critiques and comments from those people
would represent the total population. These selected
respondents were handed the questionnaires personally and
asked to complete answering the questions and to write down
their comments on the space provided next to each question.
During the three day meeting the researcher had the
opportunities to discuss the questionnaire in more detail
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with a few pilot test respondents. From the discussions
with those people the researcher was able to get verbal
commitments from them to help in distributing and collecting
the questionnaires. At the end of the meeting the researcher
collected the questionnaires with the very valuable com-
me n t s
.
Two major changes were made at this stage. One was
the question about the sources of information obtained by
the respondents from the Department. The original question
was to ask the respondents to choose 1 to 7 categories of
information source listed. The change was that levels of
satisfaction of information received were added at the end
of each category and the respondents would be asked to
choose as many categories as were applicable.
The other change related to the location of the
National Information-house. An additional question asked
opinions about which unit the Information-house should be
placed in. This question consisted of a list of units with-
in the NFE Department that would be possibly places that
could take responsibilities for organizing the
Information-house. The respondents would be asked to choose
their preferred unit.
Also some few more wordings were simplified and clari-
fied but these did not change the construction of the over-
all ques t i onna i re
.
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Final Dist ribution of The Questionnaires
After the test and revision, the final draft of the
questionnaire was completed and ready for distribution. It
was then again submitted to the Director General for the
distribution permission. After the permission was granted, a
cover letter was prepared and signed by the Deputy Director
General of the Department.
By the middle of June, the ques t i ona i r es were dis-
tributed to the sample selected who were the personnel of
the Department throughout the country. At the Central
Office in Bangkok they were handed personally to the respon-
dents by the researcher. For the personnel at the Regional
and Provincial levels the questionnaires were sent by mail
to the Director of each center selected for distribution.
The researcher expected that within one week, the
questionnaires sent by ma il should reach the respondents.
Since the researcher realized that those respondents we r
e
very busy with their work, two weeks were given to them to
complete the questionnaires. Thereafter, one week was given
for the mail to be returned.
However, one week prior to the dateline given, follow-
up letters were sent to remind the respondents. Meanwhile
at the Central Office, the researcher collected the ques-
tionnaires back which was quite difficult task for the
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researcher since most of the respondents seemed to be very
busy and been traveling out to the country. This phenome-
na affected the returning rate of the responses which will
be reported in Chapter VI.
By the middle of July, the dateline given to the
respondents, the researcher had received one third of the
questionnaires back which was considered a good sign that
the return rate whould be very satisfactory.
The researcher completed collecting the questionnaires
in the middle of August, 1984, and questionnaires received
after this time would not be included in the analysis.
CHAPTER VI
SURVEY RESULTS FROM THE FIELD SITE STUDY
The main purpose of this chapter is to present and
discuss the results of the field-site survey which was
conducted within the Nonformal Education Department,
Thailand. It contains analysis of data related to the
problems raised by the researcher and also provides answers
for the following questions:
(Overa 1 1 Quest ion ): How to develop the NFE
I n f o rma t i on -hou s e that would be responsive to information
needs and expectations of the Nonformal Education
Department' s personnel of Thailand?
( Implementing questions )
(1) What are the characteristics of information?
(2) What is meant by nonformal education information?
(3) What are the characteristics of the Department's
per sonne 1
?
(4) What are the information needs of the
Department's personnel?
(5) What is the relation between the Department's
characteristics and their needs?
(6) What kinds of information is required by
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1 1
1
Non forma 1 Education Department's personnel at the
Central Office?
(7) What kinds of information is required by the
Nonforma 1 Education Department's personnel at
the Regional and Provincial Centers?
(8) What are the suggested functions of the
Informat ion-house?
The answers for 'implementing questions' 1 and 2 can
be obtained from the review of literature in Chapter III,
therefore this Chapter will specifically examine questions 3
to 8. In order to make the analysis more precise, only the
relevant results from the survey are discussed. But the
overall information of this survey can be obtained from the
Append i ces
.
Surve y Resu 1 t s
From a sample size of 287, 228 (72.47%) responses were
received of which 226 responses were valid; 2 respondents
wh o a n swe red less than 5 0% of the questions asked we re dis-
qualified. The discussion that follows is the result of the
field site survey.
Five demographic information categories of the
respondents are required in this study. These are job
responsibilities, length of time working, educational
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background and major, and working location. The two most
important key variables from these demographic information
for this study are job responsibility and geographical
working location of the respondents. These two variables
are considered the keys for this study because the
Department' s personnel who are assumed, by the researcher,
to inquire the services of I n forma t i on
-house
' s to supple-
ment information required in their job responsibilities.
Meanwhile these personnel have different geographical
working location. Their geographical locations have
different functions. For instance, at the Central Office
the major functions of its personnel are basically to map
the plan and policy of the Department' s programs, at the
Regional Center the major function of its personnel is
to provide training to the field workers in their areas of
responsibilities based on Department's policy, and the main
function of the Provincial's is to implement, organize and
conduct the Nonformal Education Programs for the population
in their areas of responsibilities. Therefore these
personnel in each geographical locations will require
different types of nonformal education information depending
upon their geographical working locations. The details of
the functions of those three geographical can be obtained in
Chapter IV.
J ob Respons i b i 1 i t
v
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As mentioned in Chapter III that there are two
different ways to characterize the potential clientele of
the information centers: those who use information for
personal and occupational purposes or those who use infor-
mation for professional aspects. Since the population of
this study is basically the personnel of the Department of
Nonformal Education of Thailand who will presumably use the
services of the Information-house to supplement information
required in their jobs, therefore their professional
responsibilities are considered very critical this study.
The result shows that a large number of the
respondents (34.3%) who participated in this study are in
the administrative category. (See Table 1)
Table 1
:
Job Responsibility
(N = 221)
N %
P 1 ann i ng 34 15.4
Admi n i s t r a t i on 76 34.3
Training 14 6.3
Curriculum Development 15 7.0
Teach i ng 17 7.6
Super v i sory 26 11.8
Others 39 17.6
Total 221 100.0
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Geographical Working Location
The information on the respondents' office locations
is needed for this study because it allows the researcher
to explore the needs of the personnel at the different
geographical locations, and to explore detail the opinions
of the Department's personnel at the different Regional and
Provincial Centers. The survey shows that the highest
number of the personnel (54.0%) participating in this study,
work at the Provincial Centers. (See Table 2)
TabJ_e__2: Geographical Working Locations
(N = 226)
N %
Cen t r a 1 Office 61 27.0
Regional Centers 41 18. 1
Provincial Centers 122 54.0
District Educational Office 2 .9
Total 226 100.0
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b 1 e 3 shows the job responsibilities of the
respondents who work at different geographical locations.
Tab 1 e 3 : Working Locations by Responsibilities
N = 226
Working Locations Cent r a 1 Reg i ona
1
Prov i nc- Others Total
i a 1
Respons i b i 1 i ty N % N % N % N %
P 1 ann i ng 1
1
32.4 7 20.5 16 47.1 34Adm inistration 15 19.7 15 19.7 46 60.5 76
Training 1 7.1 2 14.3 1
1
78.6 __ _ 14Curriculum Dev. 8 53.3 5 33.3 2 13.3 15
Teach i ng - - 4 23.5 13 76.5 17
Super v i sory 8 30.8 - - 16 61.5 2 7.7 26
Others 18 46.1 6 15.4 15 30.5 39
No answer 2 40.0 3 60.0 - 5
Total 61 41 122 2 226
The above table shows that the number of admi ns t r a t or
s
are the highest in all three geographical working locations.
None of the respondents in the Central Office is a teacher.
There is no respondent in the Regional Center who is a
supervisor. Therefore, it is necessary to keep in mind that
the following analysis will deal mostly with the
admi nistrators.
Besides these two demographic variables there are
three other variables which are related to the findings of
this study. These are length of time working, educational
level and major.
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The Length of Time Working
The length of time in the job is examined because
the researcher believes that this piece of information is
related to some other responses. For example it is related
to the problems of obtaining information. The researcher
assumes that personnel who have worked for a longer period
have a lesser problem of obtaining information than those
who have worked for a shorter period.
The relationship between the length of time working
and the problems of obtaining and up-to-date information is
explored later. Table 4 shows the number of respondents
versus the length of time working in the Department. The
highest number of the the respondents (65%) have worked in
the Department more than 5 years.
Table 4 : Length of Time Working in the Department
(N = 226)
N %
Less than 1 year 4 1.8
Between 1 to 5 years 75 33.2
Mo re than 5 years 147 65.0
Total 226 100.0
From this table, it can be inferred that these
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respondents have clear understanding of the nonformal
education information needs of the areas they are serving.
And it also can be inferred that they have fewer problems in
locating the sources of information.
Educational Background
The educational background of the respondents is
another piece of information which is very necessary to this
study because it is related to the respondents ability to
assimilate information. For instance, the respondents who
have higher education may find that the information provided
by the Department is not difficult to understand, while
those respondents who have less education may find it
difficult.
The relationship between the educational background
and opinion of the respondents on the level of difficulty of
the information, format or content presentations, will allow
the I n f o rma t i on - hou s e operators to design appropriate
formats of the content of the presentation materials for the
users. Table 5 shows that majority of the respondents
(64.4%) had bachelor level degrees.
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5
-
: Level of Educational Background
(N = 226)
Dipl oma
Bache 1 or
Beyond bachelor
Total
N %
15 6.6
146 64.6
65 28.8
226 100.0
Since the median level of education of the respondents
is bachelor degree, therefore it can be surmized that they
will have less difficulty to interpret information presented
by the Department.
Educational Major
The educational majors of the respondents is consi-
dered one of the most important factors in locating the
information sources. Since each respondent can be consi-
dered a source of information, this infomation will be
useful to the I n f orma t i on-house operators in locating these
so-called personal information data banks.
Table 6 shows that the highest number of the
respondents have NFE major.
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Table 6
:
Educational Major
(N = 201)
N %
N.F.E. 40 20 .
0
Educational Planning 30 15.0
Eva 1 uat ion 3 1 . 5
Soc i o 1 ogy 13 6.
5
Li ngu i sht i cs 20 9.9
Agriculture 7 3.
Population Education 2 0.9
Home Economics 21 10.4
Others 65 32.3
Total 201 100
From table 1 to 5, it can be summarized that the
overall charac teristics of the Nonformal Education
Department personnel who participated in this particular
study are mostly those who are administrators, those who
work at the Provincial Nonformal Educatiob Centers, those
who work in the Department for more than 5 years, those who
had bachelor level degree and those who are NFE major.
Opinions on Various Variables
The following are the discussion of the opinions of
the respondents about the sources of information, the
usefulness of information, the level of difficulty of
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information provided by the Department, the information
delivery system of the Department, their information needs
Of the personnel, an existing information from the personnel
their suggestions on location and functions of the Nonformal
Education Information based on the respondents job category
and their geographical working locations.
By Job Responsibility-
Information Sources or Chan ne 1
s
There are several information sources or channels
that the Department's personnel can obtain up-to-date
information on nonformal education namely journal, news-
letter, formal conrnun i ca t i on
,
informal conmun i cat i on
,
conferences or workshops and reports. The preferences of
the personnel in utilizing those information sources or
channels are diversity depend upon their own preference.
The result of this study regarding to the sources of
information shows that the overall respondents stated that
they received 'somewhat' information from each source of
information listed in the questionnaire. There is no
significant difference of opinion among the personnel in
each job category regarding the level of their satisfaction
in obtaining information from all sources or channels listed
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in the questionnaire. Overall the personnel agreed that they
obtain 'somewhat 1 information from all sources listed. None
of those information sources or channels was considered an
outs t and i ng
.
The planners and administrators seem to obtain more
information from journals and newsletters, whereas the
trainers and teachers obtained their information from jour-
nals. The curriculum developers and supervisors obtained
their information from conferences or workshops. (See Table
7-12 in Append i x B)
The sources or channels from which the personnel in
each category indicated that they do not obtain up-to-date
information are as follows:
Among the planners and administrators, there are a
number of personnel who indicated that they have never
obtained information from conferences or workshops. A
number of trainers and teachers indicated informal corrmuni-
cation to be their source of information. The curriculum
developers indicated the newsletters, and the supervisors
indicated journal as their information source.
These results reveal that the Department personnel at
the top level, such as planners and administrators, have
obtained more information from the printed sources or
channels than any other kinds of sources. This indicates
that they have more time to read those materials than
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attending conferences of seminars. The reason of trainers
and teacherse obtain up-to-date information from the journal
is because of their job responsibility which require them
to seek more information for teaching and training purposes.
The journals seem to be appropriate sources of relevant
information for them.
One interesting issue found in this survey is that a
number of the trainers indicated that they do not obtain
information from conferences or workshops. This is logical
since the trainers play the role of the information
providers in the training programs. They in turn do not
receive information from workshops and conferences.
Usefulness of Information Provided
The higest number of the overall respondents (44%)
stated that the information provided by the Department is
useful. (See table 13 in Appendix B) Since, the overall
respondents stated that the information obtained from the
Department is useful, it can be presumed that the current
information provided by the Department is used by the
respondents and they are satisfied with that information.
It is recommended that the I n f orma t i on -house operators
continue to follow the current information content and
presentation practices of the Department.
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Among the planners, the trainers, the curriculum
developers, the teachers and the supervisors, the highest
number of the respondents, in each category, stated that the
information provided by the Department is useful.
From this result, it can be pres ume d that the
personnel in those categories have used information to
supplement their jobs, or the information provided by the
Department met their information needs. (See Table 14 in
Appendix B)
The highest number of administrators stated that the
information provided by the Department is somewhat useful.
It can be concluded that the administrators use less
information compared to the personnel in all the other
categories, or the information provided does not meet their
information needs.
Level of Difficulty of Information
Since there are the complaints from the Department's
personnel that the information format or content presenta-
tion provided by the Department is difficult to understand,
the following are the results of the opinion of the respon-
dents on the level of difficulty of the information format
or content presentations.
The overall results show that the highest number
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(69.5%) of the respondents think that the information
provided by the Department is not difficult. (See Table 15
in Appendix B) The personnel in each job category seem
ao agree that the information provided by the Department is
not difficult. (See Table 16 in Appendix B)
Information Delivery System
The result shows that a significant number of
personnel of the Department agreed that the current delivery
system of the Department is good. (See Table 17 in Appendix
B)
The survey shows that the personnel in each job cate-
gory have the same opinion, that the delivery system of the
Department is good. There is no significant indication to
demonstrate that the respondents in different job categories
have different opinions on the information delivery system
of the Department. (See table 18 in Appendix B)
Opinion of Information Assisting in the Job
The survey shows that the majority of the respondents
agreed with the statement that obtaining up-to-date infor-
mation will assist their job performance and efficiency. It
can be concluded that the respondents consider that the
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information is one of the major factors to supplement the
information required in their job. (See Table 19 in
Appendix B)
It reveals that the respondents in all job categories
agreed that the additional information can assist in their
jobs. (See Table 20 in Ap p e n d i x B
)
Problem in Inquiring up-to-date Information
The survey shows that the number of the respondents
who stated they have problems in obtaining up-to-date
information are equal to those who stated that they have no
problem. Therefore this survey can not determine whether
the overall Department' personnel have problems in obtaining
up-to-date information on nonformal education. (See Table 21
in Appendix B) Teachers are group of personnel which has a
lot of problems in obtaining up-to-date information, the
trainers have fewer problems. (See Table 22 in Appendix B)
By Working Location
Information Sources or Channels
The overall personnel significantly stated that they
received 'somewhat' information from each source or channel
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of information. None of those sources or channels is consi-
dered as an outstanding source or channel of information as
far as the personnel in all different geographical locations
are concerned. (See Tables 23-28 in Appendix B)
Among the personnel in the Central Office, the
newsletters are the sources which they obtain up-to-date
information on nonformal education. The personnel in the
Regional Centers obtain their information from the
conferences and workshops, the personnel in the Provincial
Centers obtain from the journals and newletters.
The sources or channels of information which the
personnel from each location indicated that they do not
obtain information from are as follows:
The personnel at the Central Office indicated
journals, the personnel at the Regional and Provincial
centers indicated informal communication.
The results reveal that the personnel in the Central
Office have greater access to newsletters than journals
which is unusual because most of the journals are produced
at the Central Office. One possible reason is that those
journals are not distributed to the personnel in the Central
Office. It may also be possible that the journals are
distributed only to the top administrators.
The reason why the personnel in the Regional Centers
obtain information from the conferences is because one of
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the major functions of the Regional Centers is to conduct
conferences and workshops.
This study cannot explain why the personnel in the
Provincial Centers obtain information from newsletters and
journals instead of conferences and workshops.
The overall results indicated that within the
Department, journals and newsletters seem to play a greater
role as information sources to the personnel compared to
other sources.
Usefulness of Information Provided (See Table 29 in
Appendix B)
The highest number (49.2%) of the personnel in the
Central Office stated that the information provided by the
Department is useful. It can be concluded that they find
the information useful in their jobs and the information
provided meets their information needs.
The highest number (53.7%) of the personnel in the
Regional Centers stated that information provided by the
Department is somewhat useful. So it can be concluded that
the personnel in the Regional Center use less information
compared to the personnel in the Central Office. Perhaps
the information provided by the Department does not meet
their information needs.
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The highest number (55%) of the personnel in the
Provincial Centers, stated that information provided by the
Department is useful. It can be concluded that they use
greater information compared to the personnel in the
Regional Centers. It also can be concluded that the
information provided by the Department met their information
needs
.
Department Information Delivery System
The result (See Table 30 in Appendix B) shows that the
locations do not affect the delivery system of the Depart-
ment because the percentage of the respondents working in
the Central Office who stated that the delivery system of
the Department was not good was higher than that of the
respondents who work at the Regional and Provincial centers.
Opinion on Information Assisting in the Job
The personnel in all working locations agreed that
information can assist in their job. (See Table 31 in
Appendix B)
Department Information Delivery System
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The result reveals that the personnel in the Central
Office among others have a lot problems in 'obtaining*
information. From this result it shows that the information
delivery system of the Department is not related to the
working locations of the personnel. (See Table 32 in
Appendix B)
By Level of Educational Background
(See Table 33 in Appendix B)
One of the above variables which Education back ground
related to is the opinion on the level of difficulty of the
information provided by the Department.
The highest number (33%) of the respondents who have
diplomas or certificates stated that the information
provided by the Department is not difficult. Whereas a
number of respondents (20%) stated very difficult.
The highest number (70%) of the the respondents who
have B.A. or B.S., stated the information presentation of
the Department is not difficult.
The highest number (78%) of the respondents who have
beyond B.A.
,
stated the information presentation of the
Department is not difficult.
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The result from this survey reveals that the level
of educational background of the respondents is related to
the opinion on the difficulty of the information format or
content presentation. The personnel who have higher
education will have less difficulty to understand infor-
mation presented by the Department than those who have lower
educat i on.
Therefore, in presenting the information, it is
advisable that the Information-house operators should be
aware of the different level of education of the users when
selecting the information format or content presentation.
Therefore, there must be some other factors that
involve in the transformation of the information delivery
system of which the further research will be needed.
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Information Needs o f the Department* s Personne l
As mentioned in chapter III, the information needs
of individuals differ depending upon various factors.
This particular study assumed that information needs of the
Department' s personnel are based on the three majors
factors, namely job responsibilities
,
the length of time
working and the geographical working location of the
per sonne I
.
The following discussion deal with the information
needs of the Nonformal Education Department based on data
collected in the survey.
Resu 1 t s
From a total of 226 respondents who participated in
this study, only 170 responses are valid. Those respondents
who did not follow the instructions and directions given in
the questionnaire were not qualified. For instance, some of
them assigned the same ranking number to different topics.
The survey shows that there five major areas of
information needed by the Deparment' s personnel. These are
listed in order of priority:
1. Policy of the Government
2 . Income Generation
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3. Current News on Nonformal Education
4. Adult Education Psychology
5
. Ag r i c u 1 t u r e
(See Table 35 in appendix B)
Since the most important information needs of the
Department’s personnel is policy of the government, so it
can be concluded that when planning or conducting programs
the Department' s personnel have used the government's
policy as a guideline. Therefore, in establishing any kind
of information center for the government personnel, the
information on policy of the government should be given top
priority.
Another topic which a number of respondents selected
is "the current news on nonformal education.” This reveals
that the Department's personnel are more interested in up-
to-date news on nonformal education than in technical
knowledge of their areas of responsibility. Therefore,
based on the theory in chaper III, the information provided
to them should basically be the information on the "facts or
event" category.
The needs of the Department' s personnel can be
analysed by studying the relationship between information
needs and each of the three factors, job responsibility job,
the length of time working and the geographical working
location, are discussed as follows:
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Information needs of the personnel by job res-
ponsibility. The survey shows that the information needs
of the personnel are related to their responsibilities in
the job. For instance, the trainers stated they needed
information on Training Techniques, the teachers needed
Material Develop ment, the supervisors needed Policy of the
Government, the administrators and planners needed Current
News on NFE. (See Table 36)
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Table 36: Information Needs by Responsibilities
(N = 170)
\
Responsibi 1 ities Ping Adn Trng Teac Curr i Surp
(N=26) (N=53) (N= 10) (N= 14) (N== 12) (N=20)
Information N % N % N % N % N % N %
Adult Ed. Psycho 9 34. 6 10 18. 8 2 20.0 5 35. 7 4 33. 3 9 45.
Pol icy of Gov. 6 23. 0 20 37. 7 6 60.0 4 28.,5 6 50. 0 10 50.
Health 2 7. 6 9 16. 9 1 10.0 - - - - 4 20.
Fami ly Ping. 2 7. 6 5 9. 4 - - 1 7. 1 3 25. 0 - -
Income Gen. 5 19. 2 24 42. 1 7 70.0 4 28.,5 7 58. 3 9 45.
Agriculture 4 15. 3 7 13. 4 2 20.0 3 21.A 1 8. 3 3 15.
Appro. Tech. 6 23. 0 22 41. 7 2 20.0 4 28.,5 2 16. 6 10 50.
Cooperative 3 11. 5 11 20. 7 2 20.0 - - 1 8. 3 5 25.
Women in Dev. 1 3. 8 8 15. 0 1 10.0 - - 1 8. 3 4 20.
Com. Dev. 7 26. 9 15 28. 3 5 50.0 4 28.,5 3 25. 0 8 40.
Voc.Ed. 3 11. 5 6 11. 3 - - 4 28.,5 2 16. 6 1 5.
NFE Philos. 5 19. 2 5 9. 4 2 20.0 6 42..8 - - 4 20.
Training Tec. 9 34. 6 14 26. 4 7 70.0 4 28.,5 3 25. 0 5 25.
Program Dev. 14 53. 9 24 42. 1 3 30.0 6 42.,8 3 25. 0 4 20.
Material Dev. 13 50. 0 28 52. 8 4 40.0 10 71.,4 10 83. 3 5 25.
Games & Simul
.
4 15. 3 7 13. 4 7 10.0 4 28.,5 3 25. 0 2 10.
Current news 15 57. 6 30 56. 7 2 20.0 9 64.,2 - - 8 40.
Organ. Dev. 11 42. 3 18 33. 9 3 30.0 2 14.,1 - - 3 15.
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
135
By Geograph ical Working I.nrat-i^n
The survey reveals that information needs of the
Non f o rma 1 Education Department' s personnel in each geo-
graphical working location are based on the functions of
their organization. For instance, as one of the major
functions of the Central Office is dealing with the planning
or policy making, so the top priority information need of
the personnel in this geographical working location is
Current News, which can be used in planning. And as one of
the major functions of the Regional Center is training, so
the top priority information needs of the personnel in this
location is Training Techniques. And as the major function
of the Provincial Center is to conduct all kinds of nonfor-
ma 1 education activities, so the top priority needs of the
personnel is on Material Development.
Considering the relationship between information
needs and job responsibility in the job, and between
information needs and working location, it perhaps can be
concluded that the information needs based on the respon-
sibility in the job is considered an individual needs,
whereas the information need based on the working location
is considered an organizational needs. (See Table 37)
Table 37: NFE Information Needs by Working Location
(N = 224)
Central Regional Provincial
(N=61
)
(N=41
)
(N= 1 22
)
1. Policy of Government 24 20 73
2. Inccme Generation 26 20 73
3. Current News on NFE 45 26 72
4. Adult Education Psychology 19 14 54
5. Agriculture 18 10 45
6. Vocational Education 13 10 42
7. Organizational Development 27 19 53
8. Ccmnunity Development 23 16 62
9. Program Development 32 27 61
10. Women in Development 15 12 41
11. Material Development 36 27 81
12. Cooperative Education 14 12 44
13. NFE Philosophy 19 16 40
14. Appropriate Technology 28 22 60
15. Health and Nutrition 15 14 44
16. Training Techniques 17 17 63
17. Fanil y Planning 16 10 31
18. Games and Simulations 19 11 45
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§y_t_he—length of time working (See table 38 In
appendix B)
The personnel who have worked less than 1 year needed
the following information:
1. Policy of the Government
2. Income Generation
3. Program Development
4. Current News on NFE
5. NFE Philosopgy
6. Health Education
The survey reveals that from the group of personnel
characterized by the length of time working In the
Department, the result reveals that it is difficult to
define their information needs based on the number of years
of working.
However, one interesting issue that needs to be
discussed is that there are two information topics,
Family Planning and Women in Development, for which the
personnel in several categories require less. This can be
be explained, based on the researcher's observation, that
during the time that this survey was conducted, the Family
Planning and Women in Development programs had not been
emphasized by the Department. Since these two topics
contain the specific information which can be used only in
those programs, therefore, when the programs are not
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emphasized, needs on these particular information will be
less.
In sunmary, the job responsibilities and the
geographical working location of the personnel dictate
information needs of the Department' s personnel. Also the
policy of the Department affected by the information needs
of the overall personnel.
Sunrnar v
(1) The survey shows that the overall information
needs of the Department' s personnel of Thailand are :
1. Policy of the Government
2. Income Generation
3. Current News on NFE
4 . Adu 1
1
Educa t i on
5 . Agriculture
(2) The job responsibilities, geographical working
locations of the personnel and the Department' s policy
relate to the information needs of the personnel.
The information needs of the personnel based on
their job responsibility is considered an individual,
whereas information required based on geographical working
location is considered an organizational needs.
Therefore, in this particular case, when defining
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information needs of the personnel, one should take the
above two factors into considerations.
However, it is not always necessary that the
geographical working location will be a major factor in
defining the information needs of the users in every
organ i zat i on.
The working location has played an important role
in the Department of Nonformal Education of Thailand because
each geographical working location of the Department has
different functions and responsibilities so it can be
expected the needs of personnel in those locations would be
different.
For the organization of which each working location
has the same function, it will be inappropriate to define
the information needs of the personnel based on the working
location.
Information available from the Department
1
s Pe rsonnel
The results from the survey reveal that information
which the overall respondents have are :
1. Policy of the government
2. Adult Education Psychology
3 . Agriculture
4. Health Education
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5. Family Planning
However, in order to study information which
individual have in greater dept, the relationship between
the information which the personnel have and each of the
three factors, responsibilities in the job, the wo r k i n
g
location and the educational majors of the personnel are
discussed as follows.
By Job Responsibility
.
The survey show that information which the personnel
have are related to their job responsibilities. The
personnel who have certain kinds of r espons i b 1 i ty will have
that certain kind of information. (See Table 39)
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Table 39:
Responsibi 1 i t ies
Information
Adult Ed. Psycho
Pol icy of Gov.
Health
Fami ly Ping.
Income Gen.
Agriculture
Appro. Tech.
Cooperative
Women in Dev.
Com. Dev.
Voc.Ed.
NFE Philos.
Training Tec.
Program Dev.
Material Dev.
Games & Simul
.
Current news
Organ. Dev.
Information have by Responsibility
N = 170
1
Ping Adn Trng Teac Curri Surp
(N= 19) (N=34) (N=3) (N=9) (N=4)
r
(N=9)
N % N % N % N % N % N %
2 10.5 10 29.4 2 66.6 3 33.3 2 50. 0 5 55. 5
3 15.7 13 38.2 1 33.3 4 44.4 1 25. 0 3 33. 3
5 26.2 7 20.5 - 1 11.1 1 25. 0 4 44. 4
1 5.2 3 8.8 - 1 11.1 2 22. 2
4 21.0 8 24.2 1 33.3 3 33.3 3 33. 3
4 21.0 4 11.7 - 3 33.3 3 33. 3
2 10.5 6 17.6 - 4 44.4 2 22. 2
1 5.2 5 14.6 - 1 11.1 3 3.33
2 10.5 5 14.6 - 1 11.1 1 11. 1
3 15.7 10 29.4 1 33.3 4 44.4 3 75. 0 1 11. 1
1 5.2 6 17.6 - 1 11.1 2 50. 0 2 22. 2
3 15.7 8 23.5 1 33.3 2 22.2 2 22. 2
4 21.0 15 44.1 2 66.6 2 22.2 2 50. 0 2 22. 2
3 15.7 7 20.5 - 3 33.3 1 25. 0
3 15.7 5 14.6 - 4 4.44 3 75. 0
- - 2 5.8 - 3 33.3
5 26.2 10 29.4 1 33.3 4 44.4 3 33. 3
5 26.5 10 29.4 - 2 22.2 1 25. 0 2 22. 2
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By working location of the Department
. (See Table 40 )
The survey shows that personnel who work at different
geographical locations will have the information based
on the functions of their working location. For instance
the personnel who work in the Central Office will have
information concerning about policy and planning. The
personnel in regional centers will have information
concerning the training.
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Table 40: Information which the Respondents have by Working Location
1. Policy of the Government
2. Adult Education Psychology
3. Agriculture
4. Health Education
5. Family Planning
6. Wcmen in Development
7. Current news on NFE
8. Program Development
9. Material Development
10. Ccmnunity Development
11. Vocational Education
12. Inccme Generation
13. Appropriate Technology
14. Organizational Development
15. Training Techniques
16. Cooperative Education
17. NFE Philosophy
18. Games and Simulations
Central Regional Provincial
N = 61 N = 41 N = 122
12 4 22
9 5 27
10 4 13
12 4 17
7 3 14
3 1 13
15 5 16
6 5 6
7 5 10
6 10 19
3 1 12
10 4 12
5 4 12
5 6 19
6 5 21
4 2 9
4 7 14
4 3 3
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_By the educational major. (See table 41)
The results from this study cannot conclude whether
the educational background will indicate the information
that the personnel have.
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Table 41: Infouration have by Education Ivfejor
(N=H) (N=23) (N=15) ' (N=l) (N=4) (N=8) (NM) (N=l) * Ebon.
Infonration N % N % N % N % N % N % N % N %
Atilt Ed.Psy 3 13.0 6 40.0 - - 1 25.0 3.37.5 1 25.0 - - 2 18.1
Gov. Fblicy 3 13.0 4 26.6 - - 1 25.0 3 37.5 2 50.0 - - 2 18.1
Tfealth - _ 3 20.0 - - 2 50.0 2 25.0 3 75.0 - - 3 27.2
Fan. Ping. 1 4.3 1 6.6 - - 1 25.0 1 12.5 1 25.0 - - 3 27.2
Inocme Gen. 2 8.6 5 33.3 1 25.0 1 12.5 1 25.0 - - 4 36.3
-
- 2 13.3 - - 1 25.0 1 12.5 3 75.0 - - 2 18.1
App. tech. 3 13.0 2 13.3 - - 1 25.0 - - - - - - 2 18.1
Cooperative 1 4.3 3 20.0 - - 1 25.0 - 1 9.0
Withi in Efev. 2 8.6 2 13.3 ------ 1 25.0 - - 2 18.1
Cbm Efev. 2 26.0 6 40.0 - - 2 50.0 - - - - - - 3 27.2
Voc. Ed. - - 2 13.5 - - 1 - - 1 12.5 - - - - 2 18.1
N=E Philos. 4 17.2 5 33.3 - - 1 12.5 3 37.5 2 50.0 - - - -
Training Tec. 8 34.7 4 26.6 - - 1 12.5 3 37.5 - - - - 1 9.0
ProgranEfev. 8 34.7 3 20.0 - - - - 1 12.5 ------
IVbterial Efev. 5 21.3 3 20.0 - - 2 50.0 1 12.5 - - - - 1 9.0
Geres & Sim. 3 13.0 2 13.3 ------ 1 12.5 - - - -
Current Nfeas. 9 39.1 3 20.0 - - 3 75.0 4 50.0 2 50.0 - - 1 9.0
agan. Efev. 10 43.4 2 13.3 - - - - 3 37.5 - - - - 2 18.1
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Summary
To locate the sources of information based on the
personal data banks, the job responsibility, the geographi-
cal working location and the educational background are
the factors that indicate the types of information available
from those sources of information.
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Functions of the Nonfo rma 1 Education Information-house
There are several functions that the Information-house
can provide. The result of this study suggest that the
Nonformal Education Information-house of Thailand provide
the following functions.
Results
From the number of 226 respondents, only 141 responses
are valid because the rest of those respondents did not
follow the direction given.
From the result, 5 functions reconmended by the
respondents are:
(1) retrieval and dissemination of nonformal
education information
(2) planning an information delivery system
(3) develop a corrmun i cat i on system for the Department
(4) search and produce an annotated bibliography on
nonformal education
(5) conduct research on Information needs of the
Department
(See Table 42 in Appendix B)
Under Unit of Operation
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Since there always seem to have some problems when one
tries to develop any institutions within a government agency
in term of which unit would be in charge. Quite often each
unit of the goverment agency tries to expand their respon-
sibility by adding a new section within their unit.
Therefore it can be expected that when the Information-house
project is proposed, such problem will occur. In order to
avoid the conflict among the units within the Department,
this concern is raised to attempt to get the concensus from
the respondents.
The result shows that of the number of 186
respondents, 31% stated the the I n f orma t i on-house be
independent, 12% suggested it be placed under the Public
Relation Unit, 8% under Material Production of the
Nonformal Education Development Division, 3% under
Instructional Development of the Operation Division, 6%
under Educational Technology Center, 11% under Clearinghouse
of the Nonformal Education Development Division, 6% under
Research and Planning Division, and 4% stated s ome other
location. (See Table 43 in Appendix B)
Sunmar y
Based on the information gathered from the survey,
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the data be summaried as followed:
1. The general characteristics of the Nonformal
Education Department’ s personnel are:
a. Most of them identified themselves as the
admi nistrators.
b. They have worked in the Department more than
5 years.
c. The highest number of the personnel work in
the Provincial Centers.
d. The level of education of the Department’s
personnel, on average, is a bachelors degree.
2. The information sources or channels from which
the personnel obtain information on nonformal education are
the newsletters and journals.
a. Bv responsibility in the job , the personnel in
the top administration level obtain information
from the newsletters and journals and the rest
of the personnel in other catergories obtain
from the activities which they are involved.
b. Bv working locat ion, the personnel at the
Central Office obtain information from
newsletters, Regional Centers from the
conferences and workshops, and Provincial
Centers from the journals and newsletters.
3.
The personnel seem to think that information
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provided by the Department is useful.
a * By responsibility
, the personnel in all
categories stated that the information is
useful, excepting the administrators who seem
to be unsure whether the information is useful
for them.
b. By working location , the respondents at the
Central Office and Provincial Centers think
that the information is useful, the Regional
Centers seem to be unsure.
4. The personnel think that the information format or
content presentations of the Department is not difficult.
a. By job responsibility , the personnel in
all categories stated not difficult, excepting
some of the administrators stated difficult.
b. The level of education of the personnel has
the affect to their information percep-
tibility. The higher education the personnel
have the lesser difficulty in understanding
the information they will receive.
5. The personnel stated that the information
delivery system of the Department is good. Among the
personnel at the Central Office, some were not certain
if the system were good.
6. The personnel agreed that the information can
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assist to supplement information required in their jobs.
7.
The number of the personnel who stated that
they had the problems in obtaining information was equal to
the personnel who stated they had no problems.
a * By respons ibi 1 ity
T the teachers seem to have
more problems obtaining information, whereas
the trainers seem to have lesser problems,
b. By_worjc ing location
, some of the personnel
in the Central Office stated that they have
prob 1 ems
.
8. The top five categories of information needs of
the personnel are:
1. Policy of the government
2. Income generation
3. Current news on nonformation education
4. Adult Education Psychology
6. Agriculture
By job responsibility , the information needs
are considered as the individual needs.
By the working location
,
the information
needs are considered as an organizational needs.
9. The top five categories of information which the
personnel have are:
1. Policy of the government
2. Adult education psychology
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3. Agriculture
4. Health Education
5. Family planning
In addition, the information which the personnel have
are based on their job responsibility, educational majors
and working locations,
10. The top five suggestions on the functions of
the Non f orma 1 Education Department’s Information-house
are
:
1. Retrieval and dissemination on nonformal
education information.
2. Planning an information delivery system for
the Department.
3. Develop a conmun i ca t i on system of the
Depar tment
.
4. Search and produce an annotated bibliography
on nonformal education.
5. Conduct research on information needs of the
Department’s personnel.
11. The personnel recommended that the Information-
house should be an independent unit within the Department.
Recommendations for the Department
1. As the Department's personnel are mainly
administrators who require completeness of information, the
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information retrived should have the the completeness
character i st ics
.
2. The information format or content presentations
should not be difficult to understand for the personnel who
have the bachelor degree.
3. The Department should try to encourage the
personnel at the top level of administration to utilize more
reports for their jobs because they can obtain the
completeness of information from this source.
4. The Department should train the personnel on how
to utilize and select the sources or channels of
information, the types and characteristics of information
which is appropriate in their jobs.
5. The Department should try to motivate the person-
nel in the admi ni s t rat ve level to use more information to
supplement in their job.
6. The information delivery system of the Central
Office needs an inprovement.
7. When providing information to the personnel,
besides looking at their responsibility, their working
location needs to be taken into consideration.
CHAPTER VII
CONCLUSION
Before closing this study, the researcher would like
to share some experiences and problems from the the field
survey conducted in Thailand.
Firstly, the problem about the technical term used
especially the term 'information' which is a key word in
this study. This term was questioned by several people.
Fortunately, the researcher had no difficulty to discuss and
explain this term because its definition had been given by
the researcher before the field survey was conducted. Also
the suggestion from the senior personnel of the Department
to include the definition of this term in the introduction
was very useful. If the researcher had not explained this
term to the respondents, one could be sure that the response
rate and the number of valid responses would have been very
low. It is suggested for anyone who desires to conduct
research on this particular area that one should have a
clear definition about the terms being used in the research
s t udy
.
Secondly, since the questionnaire was designed in
English, it needed to be translated into Thai before being
distributed to the Nonformal Education Department' s
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personnel in Thailand. The researcher found that the
translation task is quite difficult and complicated. In the
process of translating the questionnaire back and forth from
English to Thai and from Thai to English, for the analysis,
some messages may have been distorted. It is suggested that
one should consult a linguistic expert in translating ques-
tionnaire before implementing the survey.
Thirdly, when conducting any kind of research with the
Government personnel, one should expect bureaucratic delays.
Also the process of getting the research started is very
complicated and time consuming because it has to go through
a number of hierachical procedures such as getting permis-
sion from the government, the cover letter from the top
admi ni st rator
,
etc.
The responses from the questionnaires are sometimes
inaccurate when the respondents feel that the researcher
put pressure on them by sending the questionnaires with the
cover letter from the top administrator level. They will,
therefore, answer the questionnaires in a negative light.
Therefore, one needs to take this into consideration when
analysing this problem. It is suggested that one should
avoid using the top admi nistrator's cover letter if pos-
sible. However, when the cover letter by the top admin-
istrator is not used, the level of the responses' return may
be very low. The researcher has to be prepared to spend
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greater effort to follow up to get the respondents to
complete the questionnaires.
Finally, the procedure of selecting the sample by
using the Department's documents is sometimes not reliable.
The identification of the personnel in each job category is
not up-to-date. The best solution to this problem is to
check the validity of the document before sending out the
ques t i onna i r es
.
Recommendations for the Nonformal Education Department .
The researcher suggests that the Nonformal Education
Information-house of the Department should be independent
and have networks in every Regional and Provincial Nonformal
Education Centers. The Information-house at the Central
Office should function as a coordinator of information
exchanges among the Regional and Provincial Centers. Each
Regional and Provincial Centers will contain and provide
local information, whereas the Central Office will
contain
information across all Regional and Provincial Centers.
Also the Central Office should synthesize information
which
is not available at the Regional and Provincial
Centers,
such as current international news on nonformal
education,
government policy, Department's annual report
and so forth.
The benefits of the Department in organizing
the
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Non f o rma 1 Education I n f orma t i on -house as proposed are;
1. If the Nonformal Education Information-house is
independent from all the Divisions within the
Department, it will be able to respond faster to
the needs of the information users.
2. Faster exchange information between the Regional
and Provincial Centers.
3. Decentralize information services to the needs
of the information users at the local level.
4. Provide availability of timely information,
reliable and accurate information.
5. Improve the coordination of information delivery
sy s t em.
6. Better evaluate different information delivery
sy s t ems
.
Suggested Future Research for the Department
Due to lack of resources and time, this study could
not cover all areas of interest. Classification and deliv-
ery systems of nonformal education information are two major
interests that need future research.
Classification System. Classification of nonformal
education information must be a dynamic system because the
I n f o rma t i on - hou s e has to deal with any or all kinds and
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types of information. After receiving information from
different sources the Information-house should have the
capacity to handle all such information. Further research
is needed in order to manage this complextity of infor-
mation.
Delivery System. The delivery system is a process of
getting information to the users. There are several ways
that information can get to the users. The Information-
house operators should be able to select the appropriate
strategy to deliver information. Future research on the
possible delivery systems is needed for the Department.
Cone 1 us i ons
As mentioned in the preceeding discussion the corrmu-
nication process model of Adler and Rodman seems to be
a practical model for effective corrmun i cat i on . Since the
services of information centers deal with the corrmun i ca t i on
process, this study was based on the Adler and Rodman model.
The terms used in their model have been substituted by the
terms shown in the following diagram:
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Figure 11: Suggested Information Process Model
According to this diagram, the information center will
be most effective when the two circles completely overlap.
It means that the information center can provide information
perfectly to meet the needs of the users.
However from this overall study there are some
factors which the information operators and users should
bear in mind.
Information Center Operators. The information center
operators should be aware of the following factors:
1. The characteristics of the potential users.
2. The characteristics of information needs of the
users.
3. The purposes of the information being used by the
users
.
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4. The possibly capability of the center.
5 The functions of the information center.
Information Users. The Information users should be
aware of the following factors:
1. The information available at the center, the
kinds, types and characteristics of
i n forma t i on
.
2. The functions of the center.
3. The services provided by the center.
Recoirmenda t i on for a Researcher
One may have a question about that what makes the
Nonformal Education Information-house, or center, different
from any other information center? The answer is that there
is not much difference in terms of the services and
functions. However the Nonformal Education Information-
house has to deal with all kinds of information compared to
an information center that deals with specific types of in-
f orma t i on
.
For instance, when one discusses about a Clearinghouse
for Corrmun i ca t i on
,
one would know that the information
available in this particular center is on communication, or
when one talks about Sciences and Technical Information
Center, one would know that one could find information on
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sc i ences
.
These kinds of information centers are, for the
operators, easier to manage in retrieving and providing
information. In practice, it is difficult to operate the
Non formal Education Center if one does not know what is
meant by nonformal education information. Therefore the
following are suggestions for anyone who desires to conduct
research to establish a nonformal education information
center
.
1. Define the term 'information' for the specific
organ i zat i on
.
2. Define the term 'nonformal education' based on
programs operated within the organization.
3. Combine these two definitions.
4. Study the characteristics of the potential
users
.
5. Study the information needs of the potential
users.
6. Study the current information system of the
organization which operates those programs.
7. Get a concensus from the users about the
functions of the nonformal education center.
If one would be able to get all that information, it
would simplify the task of the Nonformal Education
I n f orma tion-house.
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Final Conclusion
The researcher of this study envisions that when the
Nonformal Education Information-house is implemented within
the Department of Nonformal Education, the center will
provide timely and accurate information to the people of
Thailand. The researcher hopes that the services of this
center will provide better meet the immediate information
needs which will assist the Thai population to improve their
living and working life style.
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APPENDIX A
QUESTIONNAIRE
NONFORMAL EDUCAT I ON INFORMATION SURVEY
In order to make the services of the Nonformal
Education Information-house of the Department meet your
individual and organization needs, please give your
recorrmendat i ons in the following questions as applicable.
PART I
1. Your present ma jor responsibility/concern
(a) Admi n i s t rat i ng (b) P 1 ann i ng
(c) Training (d) Curriculum Developing
(e) Teach i ng (f) Super v i s i ng
(g) Others (Please spec i f y )
2. How long have you worked for the Department of Nonformal
Educa t i on?
(a) Less than 1 year ( b ) 1 to
(c) More than 5 years
What is your educational background?
3. 1 ( a ) Dipl oma o r Certificate
( b ) B.A. or 3. S.
(c) Beyond B.A. or B.S.
3.2 Please indicate your education major
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4. Where do you presently work?
(a) Central Office in Bangkok
(b) Regional Center
(c) Provincial Center
(d) Others (Please specify)..
(5) From which sources do you currently obtain information
on Nonformal Education and at what level? (Please mark
x i f app 1 i cab 1 e
)
Sources Very Much Somewhat Not at all
( a ) Journals
(b) Newsletters
(c) Seminars and
Workshops
(d) Formal
Commu n i c a t ion
within the
Depar tmen t
(e) Informal
Commu n i ca t ion
with Coll eages
( f ) Report s
(g) Others (Please specify)
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6. How useful was nonformal education information you
have received?
( a ) Ex t r eme 1 y useful
(b) Very useful
(c) Somewhat useful
(d) Not useful
(e) Not useful at all
7. What is the level of difficulty of the content of
information presentation?
( a ) Very Difficult
( b ) Difficult
(c) Somewhat Difficult
(d) Not Difficult
(e) Not Difficulty at all
8. What is your opinion on the current information delivery
system of the Department?
(a) Very Good
(b) Good
(c) Somewhat Good
(d) Not Good
(e) No t Good at all
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9 . Do you agree with the statement that receiving an
up-to-date information on nonformal education will
assist in improving your job performance and efficiency?
( a ) Strong
1 y Agree
(b) Agree
(c) Somewhat Agree
(d) Di s agree
(e) Strongly Disagree
10. How much problem do you have in locating the sources
of information on nonformal education?
( a ) Ex t r erne 1 y a lot
( b ) A lot
(c) Somewhat have
( d ) Do not have
( e ) Do not have at all
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PART I I
11. If the Department has a plan to establish the Nonformal
Education Information-house, what kinds of information
on nonformal education will you require which will be
useful and appropriate to you. (Please prioritize the 5
most needed from the following topics. Use 1 as the
most needed and 2, 3, 4, 5 as the least needed
respect i ve
1 y .
)
• • • • 3 •
. . . . b
.
. . . . c.
d.
. . . . e
f.
g.
. . . . h.
.... i .
j .
.... k
.
1 .
.... m.
• • • • n •
• • • • o •
Adu 1 t Educat i on
Policy of the government on basic and literacy
educat i on
Health and Nutrition
Fami 1 y PI ann i ng
Home economics and income generation
Agricul ture
Appropriate technology
Cooperative education
Women in development
Community development
Vocational industrial
Nonformal education philosophy
Training techniques
Program development
Material development
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.... p. Games and simulations
.... q. Current news on nonformal education
.... r. Organizational development
.... s. Others (Please specify)
12. Besides receiving the information from the
I n f o rma t i on -hous e , what kinds of nonformal education
information do you have and are willing to share and
provide to others? (Please use the topics in question
11 and indicate the level of your willingness by using
the alphabetical sign in front of each topic and put
the most willingness topic in 1 and 2, 3, 4, 5 as the
least respectively.)
1 . ....
2« • • • • •
3 • • • • •
4
5 • • • • •
PART III: Functions and location of the Nonformal
Education Information-house.
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13. What do you think the functions of Nonformal Education
Information-house should be? (Please choose 5 from the
following functions listed, give 1 as the most
recommended 2, 3, 4, 5 as the least respectively.)
.... ( a
)
retrieve and disseminate information on
nonformal education.
(b) search for information on nonformal
educa t i on
.
.... ( c summarize and digest the results of the
research regarding to nonformal education
programs
.
(d) produce newsletters to provide local and
international current news on nonformal
educa t ion.
.... ( e
)
develop plans for the Department’s
communication system.
(f) conduct the research on nonformal education
information needs of the Department's
per sonne 1
.
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(g) design plan for the information delivery
system from rural to the Department and
from the Department to rural.
(h) coordinate staff training on nonformal
education information management system.
(i) conduct seminars and workshops on new
techno 1 ogy
.
(j) Others (Please specify)
14. Do you agree that the Nonformal Education
Information-house of the Department should be located
in the Central Office in Bangkok?
( a ) Strong 1 y Agree
(b) Agree
(c) Somewhat Agree
( d ) Di sagree
(e) Strongly Disagree
15. If the answer in 14 is 'agree', under which unit do you
think this Information-house should be?
(a) Independent
(b) Public Relations Section, Office of the Secretary
(c) Publication and Dissemination Section, Nonformal
Education Development Division
(d) Material Production Section, Operation Division
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(e) Educational Technology Center
(f) Clearinghouse, Nonformal Education Development
Division
(g) Educational Museum Center
(h) Research and Planning Division
( i ) Super v i sory Un i
t
(j) Others (Please specify)..
16. Where do you think the networking of the
Information-house should be located?
(a) Every Regional Nonformal Education Centers
(b) Every Provincial Nonformal Education Centers
( c ) In both ( a ) and ( b
)
17. Please give your recommendation and suggestions
regarding to functions, structures and delivery system
of the I n f orma t i on -house which have not been asked in
the previous questions.
Thank you for completing this questionnaire.
Mayuree Tongsri
APPENDIX B
Table 7
: Journal by Responsibility
(N = 206)
Rece i ve Somewhat Not Rece i ve Total
Rece i ve At al 1
N % N % N %
P 1 ann i ng 9 30.0 15 50.0 6 20.0 30
Admi n i s t r a t i ng 4 19.1 52 71.2 7 9.6 73
Training 5 41.7 6 50.0 1 8.3 12
Curriculum 1 6.7 14 93.3 - - 15
Teach i ng 9 40.0 6 60.0 - - 15
Super v i s i ng 4 16.7 15 62.5 5 20.8 24
Others 9 24.3 20 54. 1 8 21.6 37
Total 41 23.3 128 63.6 27 13. 1 206
Table 8: News letter by Respons i b i 1 i ty
(N = 206)
Rece i ve Somewhat Not Receive Total
Rece i ve At al 1
N % N % N %
P 1 ann i ng 10 32.3 17 54.8 4 12.9 31
Adm i n i s t 23 31 . 1 45 60.8 6 8. 1 74
Training 3 27.3 7 63.6 1 9.1 1 1
Curriculum - - 13 92.9 1 7. 1 1
4
Teach i ng 2 13.3 11 73.3 2 13.3 15
Super v i s i ng 5 20.8 16 66.7 3 12.5 24
Others 10 27.0 20 54. 1 7 18.9 37
Total 53 25.7 129 62.6 24 11.7 206
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Table 9: Workshop by Responsibility
(N = 211)
Receive Somewhat Not Receive Total
Rece i ve At A1
1
N % N
P 1 ann i ng 7 21.9 20
Admi n i s t 18 24.7 47
Training 1 7.7 11
Curriculum 6 40.0 9
Teach i ng 4 25.0 1
1
Superv i s i ng 8 30.8 15
Others 7 19.4 24
Total 51 24.2 137
% N %
62.5 5 15.6 32
64.4 8 11.0 73
84.6 1 7.7 13
60.0 - - 15
68.8 1 6.3 16
57.7 3 11.5 26
66.7 5 13.9 36
64.9 23 10.9 214
Table 10 : Formal Corrmun i ca t i on by Responsibility
(N = 200)
Receive Somewhat Not Receive Total
Rece i ve At A1
1
N % N % N %
PI ann i ng 4 13.3 21 10.0 5 16.7 30
Admi n i s t 16 23.8 44 65.7 7 10.4 67
Training 1 7.7 6 46.2 6 46.5 13
Curriculum 4 28.6 8 57.1 2 14.3 14
Teach i ng 1 6.7 12 80.0 2 13.3 15
Super v i s i ng 8 3.2 14 56.0 3 12.0 25
Others 5 13.9 24 66.7 7 19.4 36
Total 39 19.5 129 64.5 32 16.0 200
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Table 11: Informa 1 Commun i cat i on by Respons i b i 1 i ty
IN = 196)
Rece i ve Somewhat Not Rece i ve Total
Rece i ve At A1 1
N % N % N %
P 1 ann i ng 5 16.7 18 60.0 7 23.3 30
Admi n i s t 1 1 15.9 45 65.2 13 18.8 69
Training - - 5 45.5 6 54.5 1 1
Curr icu 1 urn 4 28.6 8 57. 1 2 14.3 14
Teach i ng 1 7. 1 8 57. 1 5 35.7 14
Super v i s i ng 6 26.0 15 65.2 2 8.7 23
Others 5 14.3 22 62.9 8 22.9 35
Total 32 16.3 121 61.7 43 21.9 196
Table 12 : Reports by Responsibility
(N = 199)
Receive Somewhat Not Receive Total
Rece i ve At a 1
1
N % N % N %
PI ann i ng 3 0.3 24 82.8 2 6.9 29
Admi n i s t 10 13.9 55 76.4 7 9.7 72
Training 1 9. 1 7 63.6 3 27.3 1
1
Curriculum 3 23.1 9 69.2 1 7.7 13
Teach i ng 3 20.0 12 80.0 - - 15
Super v i s i ng 2 8.7 19 19.2 3 12.5 24
Others 4 11.4 25 71.4 6 17.1 35
Total 26 13. 1 151 75.9 22 11.1 199
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Tab 1 e 13 : Usefulness of Information
(N = 222)
N %
Extremely Useful 17 7.6
Very Useful 106 47.7
Somewhat Useful 91 41.0
Not Useful 7 3.2
Not Useful at All 1 0.5
Total 222 100
Table 14: Usefulness of
(N
Ex. Very
Useful Useful
Information by Responsibility
= 217)
Somewhat Not Not at Total
Useful Useful All
N % N % N % N % N %
Planning 3 9. 1 15 45.5 14 42.4 1 3.0 - 33
Adm i n i s t 8 10.5 33 43.4 34 44.7 1 1.3 - 74
Training - - 8 51.1 5 35.7 1 7. 1 - 14
Curriculum 1 6.7 1 1 73.3 2 13.3 1 6.7 - 15
Teach i ng - - 7 43.8 9 56.3 > - - 16
Superv i s i ng 2 7.7 13 50.0 8 34.6 2 7.7 - 26
Others 3 8.1 18 48.6 14 37,8 1 2.7 1 2.7 37
Total 17 oo• 105 48.8 87 40.
1
7 3.2 1 0.5 217
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Table 15: Level of Difficulty of Information Presentation
(N = 223)
N %
Etremely Difficult 1 0.4
Very Difficult 1 1 5.0
Somewhat Difficult 38 17.0
Not Difficult 157 70.4
Not Difficult at All 16 7.2
Total 223 100
Table 16:
Ex
.
Di f
.
Level of Difficulty by Responsibility
(N = 223)
Very Diffi- Not Not Total
Di f cult Di
f
At A1 1
N % N % N
Planning - - 6
Adm i n i s t 3 3.9 1 1
Training 1 7.1 3
Curriculum 1 6.7 3
Teaching 2 11.8 3
Super v i sing 1 3.8 2 7.7 5
Others 2 2.7 7
Total 1 .5 1
1
CO
• 38
% N % N %
18.2 24 72.7 3 9. 1 33
14.5 58 76.3 4 5.3 76
21.4 9 64.3 1 7. 1 14
20.0 9 66.7 1 6.7 14
17.6 1 1 64.7 1 5.9 17
19.2 15 57.7 3 11.5 26
18.9 31 70.3 3 8.1 43
17.4 157 70.2 16 7.3 223
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17 : Information Delivery System of the Department
(N = 217)
N %
Extremely Good 24 11.1
Good 77 35.5
Somewhat Good 104 47.9
Not Good 5 2.3
Not Good at A1
1
7 3.2
Total 217 100.0
Table 18 : Information Delivery System by Responsibility
(N = 217)
Extremely Very Somewhat Not Not Total
Good Good Good Good At A1 1
N % N % N % N % N %
P 1 ann i ng 5 15.2 13 39.4 13 39.4 1 3.0 1 3.0 33
Adm i n i s t 7 9.2 33 43.4 34 44.7 - - 2 2.6 76
Training 2 15.4 2 15.4 8 61.5 1 7.7 - - 13
Curriculum 2 11.8 5 29.4 6 58.8 1 6.7 1 6.7 15
Teach i ng 2 11.8 5 29.4 10 58.8 0 0 0 0 17
Superv i s i ng 3 11.5 7 26.9 15 57.7 0 0 1 38.1 26
Others 4 10.8 12 32.4 17 45.9 2 5.4 2 5.4 37
Total 24 11.1 77 35.5 104 47.9 5 2.3 7 3.2 217
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Table 19: Information Assist in the Job
(N = 223)
N %
Strong 1 y Agree 96 43.0
Agree 94 42.1
Somewhat Agree 24 10.8
Di sagree 7 3.1
St rong
1 y Di sagree 2 1.0
Total 223 100.0
Table 20
:
Information Assist in the Job by Responsibility
(N = 218)
Ex
.
Agree Somewhat Di sagree Ex Total
Agree Disagree
N % N % N % N % N %
P 1 ann i ng 17 51.,5 10 30. 3 5 15.2 1 3 .0 _ - 33
Admi n i s t 36 47.,3 31 40. 8 6 7.9 3 3 . 0 - - 76
Training 2 15.,4 7 53. 8 2 15.4 2 15 .4 - - 13
Curriculum 7 46..7 6 40. 0 - - 1 6 .7 1 6.7 15
Teach i ng 5 29.,4 9 52. 9 3 17.6 - - - - 17
Super v i sor 13 50..0 8 30. 8 5 19.2 - - - - 26
Others 14 36..8 21 55. 3 2 5.3 - - 1 2.6 38
Total 94 43.. 1 92: 42 • 2 23 10. 6 7 3.2 2 .9 218
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Table 21: Problems in Inquiring Information
(N = 217)
N %
Ex t r erne 1 y a lot
A lot
Somewhat have
Do not have
Do not have at all
21 9.7
43 19.8
104 47.9
47 21.6
2 1.0
Total 217 100.0
Table 22
:
Problems in Inquiring Information by
Respons i b i 1 i ty
(N = 213)
Have Have Somewhat Do not Do not To t a
A Lot Have At A1 1
N % N % N % N % N %
P 1 ann i ng 2 6.3 6 18.8 18 56.3 6 18.8 - - 32
Admi n i s t 5 6.7 15 20.0 38 50.7 16 21.3 1 1.3 75
Training - - 4 30.8 6 46.2 3 23. 1 - - 13
Curriculum 1 7.7 4 28.6 6 42.9 3 21.4 - - 14
Teach i ng 4 25.0 1 6.3 7 43.8 4 25.0 - - 16
Super v i sor 3 12.5 4 16.7 10 41.7 7 29.0 - - 24
Others 5 12.8 7 17.9 18 46.2 8 20.5 1 2.6 39
Total 20 9.4 41 19.2 103 48.4 47 22.1 2 .9 213
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Tab 1 e 23 : Workshops by Geographucal Working Location
N = 214
Rece i ve Somewhat Not At A1 1 Total
N % N % N %
Cent r a 1 14 25.0 36 64.3 6 10.7 56
Reg i ona
1
14 35.9 21 53.8 4 10.3 39
Provincial 23 19.7 81 69.2 13 11.1 117
Others 1 50.0 1 50.0 - 2
Total 52 24.3 139 65.0 23 10.7 214
Tab 1 e 24 : Formal Communication by Working Location
N = 203
Rece i ve Somewhat Not at A1 1 Total
N % N % N %
Cent ra
1
13 24. 1 35 64.8 6 11.1 54
Regional 8 22.9 22 62.9 5 14.3 35
Provincial 16 14.3 74 66.1 22 19.6 112
Others 2 100 - - - - 2
Total 39 19.2 131 64.5 33 16.3 203
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Tab 1 e 25: Informal Comnun i ca t i on by Working Location
N = 200
Receive Somewhat Not at All Total
N % N % N %
Cent ra
1
19 33.9 31 55.4 6 10.7 56
Reg i ona
1
4 11.8 20 58.8 10 29.4 34
Provincial 8 7.4 77 65.7 29 26.9 108
Others 1 50.0 1 50.0 - 2
Total 32 16.0 123 61.5 45 22.5 200
Table 26
:
Reports by Geographical Working Location
N = 202
Rece i ve Somewhat Not at A1 1 Total
N % N % N %
Cent r a 1 2 3.9 42 82.4 7 13.7 51
Regional 7 20.0 23 65.7 5 14.3 35
Provincial 16 14.0 87 76.3 1 1 9.6 114
Others 1 50.0 1 50.0 - - 2
Total 26 12.9 153 75.7 23 11.4 202
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Informal Conrnun i ca t i on by Working Location
(N = 200)
Rece i ve Somewhat Not at A1 1 Total
N % N % N %
Central 19 33.9 31 55.4 6 10.7 56Reg i ona
1
4 11.8 20 58.8 10 29.4
w V
34
Provincial 8 7.4 77 65.7 29 26.9 108Others 1 50.0 1 50.0 2
Total 32 16.0 123 61.5 45 22.5 200
Table 28: Reports by Working Loca t i on
(N = 202)
Rece i ve Somewhat Not at A1 1 Total
N % N % N %
Central 2 3.9 42 82.4 7 13.7 51
Reg i ona
1
7 20.0 23 65.7 5 14.3 35
Provincial 16 14.0 87 76.3 1 1 9.6 114
Others 1 50.0 1 50.0 - - 2
Total 26 12.9 153 75.7 23 11.4 202
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Tab 1 e 2
9
: Usefulness of Information by Working Location
(N = 222)
Extremely Useful Somewhat Not Not at Total
Useful All
N % N % N % N % N %
Central 2 3.4 29 49.2 25 42.4 2 3.4 1 1.7 59
Reg i ona
1
6 14.6 1 1 26.8 22 53.7 2 4.9 - - 41
Provincial 8 6.7 66 55.0 43 35.8 3 2.5 - - 120
Others 1 50.0 - - 1 50.0 - - - - 2
Total 17 7.7 106 47.7 91 41.0 7 3.2 1 .5 222
Table 30: Delivery System by Working Location
(N = 217)
Extremely Good Somewat Not Not at Total
Good Good A1
1
N % N % N % N % N %
Cen t r a 1 4 6.7 17 28.3 34 56.7 3 50.0 2 3.3 60
Reg i ona
1
5 12.2 1 1 26.8 22 53.7 1 2.4 2 4.9 4
1
Provincial 15 12.6 51 42.9 49 41.2 1 . 8 3 2 .
5
1 1 9
Others - - - - 2 100 “ " 2
Total 24 10.8 79 35.6 107 48.2 5 2.3 7 3.2 222
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Tabj_e_3J
:
Information Assist in the Job by Working Location
(N = 223)
Extremely Agree Somewhat Dis- Extremely Total
Agree Agree agree Disagree
N % N % N % N % N %
Central 25 41.0 27 44.3 4 6 .
6
4 6 .
6
1 1.6 61
Regional 19 46.3 17 41 .
5
4 9.8 1 2.4 - - 41
Provincial 50 42.0 50 42.0 16 13.4 2 1.7 1 .8 119
Others 2 100 - - - - - - - - 2
Total 96 43.0 94 42.2 24 10.8 7 3.1 2 0.9 223
Table 32 : Problems in Inquiring Information by Working
Locat i on
(N = 218)
Ext reme l
y
A Lo t Somewhat Do Not Not Total
Have a t A1 1
N % N % N % N % N %
Central 6 10.2 10 16.9 35 59.3 8 13.6 - - 59
Reg i ona
1
4 10.0 4 10.0 22 55.0 9 22.5 1 2.5 40
Provincial 9 7.7 29 24.8 48 41.0 30 25.6 1 .9 117
Others 1 50.0 - - 1 50.0 - - 2
Total 20 9.2 43 19.7 106 18.6 47 21.6 2 .9 218
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Table 33: Problems in Inquiring Information by Working
(N =
Extreme 1 y A Lot
N % N %
Cen t ra
1
6 10.2 10 16.9
Reg i ona
1
4 10.0 4 10.0
Provincial 9 7.7 29 24.8
Others 1 50.0 - -
Total 20 9.2 43 19.7
218)
Somewhat Do Not Not at Total
Have A1
1
N % N % N %
35 59 .3 8 13.6 __ 59
22 55 .0 9 22.5 1 2.5 40
48 41 .0 30 25.6 1 . 9 117
1 50 .0 - - - - 2
106 18 . 6 47 21.6 2
. 9 218
Table 34: Geographical by Educational Level
(N=226
)
Certificate B,.A. Beyond
N % N % N %
Cen t r a 1 Office 17 8 43 19 9 4
Regional Center 3 1 35 15 4 2
Provincial Center 20 9 76 33 23 10
Total 40 154 36
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Table 35: NFE Information Needs
(N = 170)
N Sum
1. Policy of Government 66 234
2 . Inc ome Ge n e r a t ion 71 231
3. Current News on NFE 92 291
4. Adult Education Psychology 45 141
5. Agriculture 24 74
6. Vocational Education 19 58
7. Organizational Development 50 152
8. Corrmun i ty Development 51 154
9. Program Development 70 206
10. Women in Development 17 ’ 50
11. Material Development 92 267
12. Cooperative Education 23 66
13. NFE Philosophy 26 72
14. Appropriate Technology 59 162
15. Health and Nutrition 23 62
16. Training Techniques 50 134
17. Family Planning 1
1
28
18. Games and Simulations 28 65
Mean
3.545
3.253
3. 162
3.133
3.083
3.052
3.040
3.019
2.942
2.941
2.902
2.852
2.769
2.745
2.691
2.680
2.545
2.321
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Table 38: Information Needs by Length ol
(N =170)
?
f Time Working
Length of Time Less than 1 yr bet . 1 to 5 yrs Mare than 5
( N = 4 ) ( N = 56 ) ( N = 110
Information N % N % N %
Adult Ed. Psycho - • 15 26.7 30 27.2
Pol icy of Gov. 3 75.0 24 42.8 39 35.4
Heal th 2 50.0 5 8.9 16 14.5
Fami ly Ping. 1 25.0 - - 10 9.0
Income Gen. 3 75.0 23 41.0 45 40.9
Agriculture - - 7 12.5 17 15.4
Appro. Tech. - - 20 35.1 39 35.4
Cooperative 1 25.0 6 10.7 * 16 14.5
Women in Dev. - - 5 8.9 12 10.7
Corrm. Dev. 1 25.0 21 37.5 29 26.3
Vocational Ed. - - 5 8.9 14 12.7
NFE Phi losophy 2 50.0 11 19.6 13 11.8
Training Techniques 1 25.0 19 33.9 30 27.2
Program Dev. 3 75.0 22 39.2 45 40.9
Material Dev. - - 25 44.6 67 60.9
Games and Simulations - 10 17.8 18 16.3
Current news on NFE 2 50.0 30 53.5 60 54.5
Organizational Dev. - - 16 28.5 34 30.9
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Table 42: Functions of NFE Information-house
i
N Sun
1. Retrieval and Dissemination of NFE
Information
141 30
2. Planning in Informat ion Del i very
System
128 353
3. Develop a Corrmunicat ion Systen
of the Department
68 199
4. Search and Produce Annotated and
Bibliography on NFE Subjects
104 312
5. Conduct Research on Information
Needs of the Department
63 199
6. Coordinate Staff Training on
NFE Information System
92 305
7. Produce NFE Newsletter 106 355
8. Sunniary and Simplify Research
done on NFE
73 248
9. Conduct Conference and Workshop 52 188
iVfean
2.163
2.758
2.926
3.000
3.159
3.315
3.349
3.397
3.615
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Table 43: Under unit of Operation
(N = 178)
Units'" n
Independent 09
Publ ic Rel at ion 26
lVfeterial Production 17
Instructional Development 6
Educational Technology Center 14
Clearinghouse 24
Research and Planning Division 13
Supervisory Unit 9
178
%
38.8
14.6
9.5
3.4
7.9
13.5
7.3
5.0
100Total
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Table 44: Location of NFE Information-
-house
(N = 221)
N %
Strongly agree 75 34.0
Agree 106 48.0
Somewhat agree 17 7.7
Di sagree 18 8.
1
Strongly disagree 5 2.2
Total 221 100
Table 45: Location of Networkings
(N = 213)
Locations N %
Every Regional Centers 54 25.4
Every Provincial Centers 16 7.5
Every Regional and Provincial 143 67.1
Centers
Total 213 100
APPENDIX C
Locations of Regional and Provincial Nonformal
Educa t ion
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